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 Week 31 Overview
Cumulative Review
This review week allows children the opportunity to practice the skills introduced 

prior to and during Weeks 25-30. The suggested activities serve to review the 

specifi c skills introduced. 

The following pages list instructional areas and skills in which your children should 

show progress. Refl ect on these lists and the results of your individual assessments. 

Ask yourself: Where do my children have diffi  culty? Which skills do they need to 

practice? You may also wish to repeat and/or add any Whole or Small Group Sessions 

or Learning Center Activities that might have been shortened or omitted due to lack 

of time.

This week also provides time for the children to celebrate all they have learned this 

year. They are to be commended, and should be reminded throughout the week of 

how much they have grown since the beginning of the school year. Consider 

having the children look at work that you have saved from the beginning of the 

year as proof. They should be pleasantly surprised!

Preparation 
Here are a few tips to help you get the most out of this review, and to plan your week:

 • Be sure to create Backpack Bear’s daily messages! Space provided at left.

 • Children will complete Practice Book 2: Reading & Writing, pages 61-64 this week.

 • Celebrate the completion of the Reading & Writing book by distributing the Super 

Star Awards!

 • Additional follow-up lesson plans for decodable books Gus and His Dog, Peg and 

the Box, and Zig Zag are provided at the end of this review.

 • Complete This Bright-Star Award in the Cut-Up/Take-Home Book.

Day 1

Day 2

Day 3

Day 4

Day 5

Day 1

Backpack Bear

Day 2

Backpack Bear 
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Day 3

Backpack Bear 

Day 4

Backpack Bear 

Day 5

Backpack Bear 
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Cumulative ReviewCumulative Review
Suggested Review Activities
Your children should demonstrate mastery of each of 

the items listed to the left. See the Suggested Review 

Activities on the following pages for ideas to practice 

and review these skills.

Planning Notes:

 Mastery Checklist

Recognize and name all letters of the 
alphabet

Identify and produce all consonant sounds

Identify short vowel sounds in the medial 
position

Substitute and delete beginning sounds 
of words to create new words

Read decodable books featuring short 
vowel sounds

Identify high-frequency words 
introduced in Weeks 1-23

Identify high-frequency words 

introduced in Weeks 25-30

too many when where

no so one out

about my by now

how went put saw

make take eat

Read decodable books:

  UNIT 10   5   



Cumulative ReviewCumulative Review  Print Concepts Progress Checklist

Recognize that sentences in print are 

made up of separate words

Use capitalization and punctuation

Match oral words to printed words

Understand the concept of word, and 

construct meaning from illustrations and 

graphics

Identify color words

Understand that printed materials 

provide information

Alphabetize words in a dictionary

Understand directionality in print

Identify types of everyday print materials 

(storybooks, poems, signs, labels, etc.)

Identify parts of a book (cover, title page, 

author, illustrator)

Suggested Review Activities
Practice capitalizing names and fi rst words in sentences 

on the board.  

Daily writing of sentences using kidwriting and adult 

writing.

Provide opportunities for the children to identify 

everyday printed materials using ads in newspapers 

and magazines.

Provide magazine and newspaper articles, and instruct 

children to highlight words that are capitalized and/or 

fi nd all the punctuation marks.

Planning Notes:

Suggested Review Activities
Children identify initial, medial, and fi nal sounds in 

short vowel words. 

Play and sing “The Clever Hen” (Track 35) and “Peg and 

Gus” (Track 27) on the Sing-Along CD.

Construct sentences in a pocket chart using High-

Frequency Word Cards and Picture Cards.

Choose challenging words from the Starword Wall and 

have children determine the number of syllables in 

each word.

Navigate to the Motion Songs and invite children to 

join in singing.

Planning Notes:

 Phonemic Awareness 

Progress Checklist

Identify and discriminate short vowel 

sounds

Identify and produce words that rhyme, 

and distinguish non-rhyming words

Understand that the sequence of letters 

in the written word represents the 

sequence of sounds in the spoken word

Manipulate individual phonemes in CVC 

words through addition, deletion, and 

substitution

Identify alliteration and homophones

Distinguish orally stated one-syllable 

words and separate into beginning, 

middle, and ending sounds

Segment onsets and rimes

Identify initial and fi nal sounds

Track auditorily each word in a sentence
6     UNIT 10
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Cumulative ReviewCumulative Review
Suggested Review Activities
Practice short vowel words by playing “Go Fish” or 
“Old Maid.”

Provide the children with challenging short vowel 
word families; begin with consonants and then build 
to include blends.

Play “Wheel of Reading” and “I Spy” to review high-
frequency words.

Prepare practice pages using the generators.

Planning Notes:

Suggested Review Activities
Provide story starters and children complete the sto-

ries by writing the endings.  

Children practice adult writing on sentences that have 

obvious errors, including no capitalization and punc-

tuation, or no spaces between words.

Children write thank-you notes to school staff  that 

have helped them this year (media specialist, cafeteria 

worker, coach, secretary, etc.).

Produce shared writings, having the class write a 

group story, then edit and revise the story.

Children write individual letters to one of the Starfall 

characters.

Partner children to “peer edit” writings using Backpack 

Bear’s rubrics (found on the back of the writing journal).

Planning Notes:

 Phonics Progress Checklist

Match short vowel sounds to appropriate 

letters

Identify all initial and fi nal sounds

Recognize word families –am, -an, -ap, 

-at, -all, ell, -en, -et, -op, -og, -in, -it, -ip, -ig, 

-ing, -ick, -um, -uff , -un

Recognize digraphs (sh, wh, th, ch)

Identify short vowel rhyming words

Blend sounds from letters into 

recognizable words

Decode CVC nonsense words

 Writing Progress Checklist

Use letters and phonetically spelled 

words to write a story

Write high-frequency words

Write short vowel words

Use inventive or kidwriting to write 

sentences

Use the dictionary as a writing tool

Spell independently using sounds of the 

alphabet and knowledge of letter names

Participate in creating a variety of 

informational/expository forms, as well as 

narrative and persuasive writings

Produce, illustrate and share a fi nished 

piece of writing

Connect thoughts and oral language 

to generate ideas by drawing a picture 

about ideas from stories read aloud, or 

generated through class discussion
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Cumulative ReviewCumulative Review  Vocabulary and Concepts 

Progress Checklist

Understand concept development 

terms: setting, main idea, characters, 

confl ict, problems, sequencing, compare 

and contrast, action words, describing 

words, naming words, possessives, 

blends, cause and eff ect, categorization, 

opposites, consequences, fantasy, 

classifi cation, fi ction, nonfi ction, realistic 

text, alliteration

Identify names of persons, places and 

things

Recognize vowels and consonants

Identify onsets and rimes

Identify ordinal numbers

Use new vocabulary that is introduced 

and taught directly

Relate new vocabulary to prior 

knowledge

Describe common objects and events in 

both general and specifi c language

Suggested Review Activities
Children write sentences using vocabulary words you 

choose to review, and illustrate them.

Give the defi nition of a word from the Starword Wall. 

Children tell what the word is.

Planning Notes:
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Cumulative ReviewCumulative Review Comprehension 

Progress Checklist

Demonstrate an understanding of story 

elements

Identify sequence of events in a story

Ask and answer questions about 

essential elements of a text

Answer questions about the text using 

creative and critical thinking strategies

Connect to life experiences the 

information and events in texts 

Make text-to-text, text-to-self, and text-

to-world connections

Use pictures and context to make 

predictions about story content

Identify types of literary forms and 

everyday print materials

Identify a reading selection as fi ction 

or nonfi ction by using background 

knowledge, supporting details, or other 

sources

Compare and contrast a variety of literary 

works and multiple versions of the same 

story

Suggested Review Activities
Re-read familiar stories and discuss how main events 

infl uence the outcome of the stories. Have children 

explain how the stories would be diff erent if the main 

events were changed.

Ask children to think of alternate solutions to 

problems created by authors in classroom favorites.

Stop before reading the endings of unfamiliar 

literature books, and ask children to predict what 

will happen.

Re-read literature selections and use Story Element 

Cards to discuss and review each story.

Read a fi ction and a nonfi ction selection and have 

children identify elements in each that help classify 

them as such. Discuss what changes are necessary 

in order to change the fi ction to nonfi ction and the 

nonfi ction to fi ction.

Planning Notes:
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Cumulative ReviewCumulative Review
 Listening and Speaking 

Progress Checklist

Listen carefully and understand 

directions for performing tasks

Communicate eff ectively when sharing 

ideas, relating experiences, and retelling 

stories heard

Listen attentively to fi ction and 

nonfi ction read-alouds and demonstrate 

understanding

Repeat auditory sequences (letters, 

words, numbers, rhythmic patterns)

Comprehend the wide array of 

informational text that is part of our day- 

to-day experience 

Relate an experience in a logical 

sequence

 Fluency Progress Checklist

Use appropriate intonation and 

expression during unison oral reading 

with the teacher

Automatically read a small set of high-

frequency words

Spontaneously read alphabet letters in 

random order

Read previously taught grade-level text 

with appropriate expression

Use punctuation as clues when reading

Suggested Review Activities
Create opportunities for children to share experiences, 

favorite stories, rhymes, information, and ideas in a 

logical sequence.  Encourage them to elaborate on 

the details.

Practice distinguishing between statements and 

questions.

Children take turns secretly choosing classroom 

objects then describing them for the class to guess.

Children choose their favorite books and explain their 

choices to the class.

Suggested Review Activities
Model reading to children in a manner that sounds 

like natural speech, and have children echo you.

Provide daily opportunities for rapid letter and sound 

naming for mastery.

Place High-Frequency Word Cards in rows in a pocket 

chart, and have children practice reading a row at a 

time as quickly as they can.
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Cumulative ReviewCumulative Review
 Computer and Media  

Progress Checklist

Identify and use basic computer skills: 

mouse, keyboard, monitor, turning 

computer on and off , and locating and 

opening an application icon

Use a systematic process for the 

collection, processing, and presentation 

of information

Use simple reference resources to 

locate and obtain information through 

knowledge of alphabetical order, use of 

pictures and environmental print

Recognize that authors, illustrators, 

and composers create informational 

resources

Suggested Review Activities
Require children to use proper care when working on 

the computer and using other technology.

Encourage children to use the computer often to 

practice reading skills.

Identify skills and have children practice locating the 

links on more.starfall.com.

Planning Notes:
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 Starword Vocabulary by Week
W Vocabulary

R
e

p
ti

le
s,

 F
is

h
 &

 A
m

p
h

ib
ia

n
s 25 root, shame, strike, scales, perseverance, adapt, evolution, 

naturalist, tortoise, trait 

26 gills, cartilage, schools, island

27 tadpole, metamorphosis, porous, endangered, habitat, confi dent

In
v

e
rt

e
b

ra
te

s 28 invertebrates, mollusk, rust, arthropods, exoskeleton

29 insects, antennae, thorax, abdomen

30 larva, pupa, molts, chrysalis, transparent, omnivore, carnivore, herbivore, 

hibernate

Unit 9
Be sure to add any vocabulary words 
generated by the 

class to these 
word lists.

Unitt10
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 Recommended Literature by Week
W Genre Book Title Author

R
e

p
ti

le
s,

 F
is

h
 &

 A
m

p
h

ib
ia

n
s 25 fi ction

nonfi ction

fi ction

fi ction

nonfi ction

The Tortoise and the Hare

Charles Darwin, How He Discovered Evolution

The Big Hit

I Can Do It!

Backpack Bear’s Reptiles, Amphibians, & Fish 

Book

Aesop’s fable retold by 

Janet Stevens

Stephen Allen

Starfall

Margaret Hillert

Alice O. Shepard

26 fi ction

fi ction

fi ction

nonfi ction

fi ction

Tin Man Sits

Fish and Me

Swimmy

Backpack Bear’s Reptiles, Amphibians, & Fish 

Book

At the Beach

Starfall

Starfall

Leo Lionni

Alice O. Shepard

Margaret Hillert

27 fi ction

fi ction

nonfi ction

Fix the Jet

The Salamander Room

Backpack Bear’s Reptiles, Amphibians, & Fish 

Book

Starfall

Anne Mazer

Alice O. Shepard

In
v

e
rt

e
b

ra
te

s 28 fi ction

fi ction

nonfi ction

Gus the Duck

Anansi the Spider: A Tale from the Ashanti

Backpack Bear’s Invertebrates Book

Starfall

A folktale retold by 

Gerald McDermott

Alice O. Shepard

29 fi ction

nonfi ction

nonfi ction

fi ction

Bug in a Jug

Backpack Bear’s Plant Book

Backpack Bear’s Invertebrates Book

Gus the Duck

Starfall

Alice O. Shepard

Alice O. Shepard

Starfall

30 nonfi ction

nonfi ction

nonfi ction

nonfi ction

nonfi ction

Monarch Butterfl ies

Backpack Bear’s Invertebrates Book

Backpack Bear’s Bird Book

Backpack Bear’s Mammal Book

Backpack Bear’s Reptiles, Amphibians, & Fish 

Book

Gail Gibbons

Alice O. Shepard

Alice O. Shepard

Alice O. Shepard

Alice O. Shepard

Unit 9

Unitt10
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Decodable BooksDecodable Books

Gus and His Dog
Children picture walk and discuss the following:

Cover – Who do you think the characters are?

Page 1 – What is Gus tugging? What is another word for tug? (pull) Tug and pull are 

synonyms because they mean almost the same thing.

Page 2 – What is Gus’ dog doing? (lying down, sitting) Why do you think he is lying 

down? Have you ever taken a dog on a walk? What happens when you walk a large 

dog? (The dog pulls the person holding the leash.) What should Gus do to get his 

dog to move?

Page 3 – What is Gus doing to get the dog to move? (begging) Do people or dogs 

usually beg? (dogs) Did Gus’ begging get the dog to move? (no)

Page 4 – What is Gus doing now? (hugging his dog) Why is Gus hugging his dog? 

(Accept reasonable answers.) Does his dog love him? How do you know?

Page 5 – What does the dog do to show he loves Gus? Why did the dog fi nally go?   

Page 6 – Where are Gus and his dog?

Read the story to the children. 

Follow-Up Lesson #1

Explain to the children that they will play a game to help 

them decide if Gus and His Dog is fi ction or nonfi ction. 

Distribute books and read them together, pausing on each 

page to discuss the following questions to help determine the story’s genre. 

As each page is read, a volunteer makes tally marks on the chart paper in the 

appropriate columns.

Page 1 – Could the owner of a dog have to tug? (yes) This part is factual or 

nonfi ction. Could a duck take a dog on a walk? (no) This part is fi ction.

Page 2 – Could a dog sit down in the middle of its walk? (yes) 

Page 3 – Could a dog owner beg his or her dog to walk? (yes) 

Page 4 – Would a dog owner give his or her dog a hug? (yes)

Materials

 Plush Zac, Peg, Tin 

Man, Mox, and Gus

 Backpack Bear

 Loose-leaf paper/

pencil

1

Materials

 Gus and His Dog 

children’s copies

 Chart paper with 

column headings 

fi ction/nonfi ction

2

14     UNIT 10
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Follow UpFollow Up
Page 5 – Could a dog’s owner get a big, wet, dog kiss? (yes)

Page 6 – Could a dog and its owner take a ride on a Ferris wheel? (no)

Indicate the tally marks. Discuss the fact that the story included both events that 

could really happen, and some that can’t. Explain that since there were events that 

could not happen, the story is considered fi ction. 

Discuss what changes would have to be made for the story to be considered non-

fi ction. (The dog owner would have to be a person and the dog could not ride the 

Ferris wheel.)

Follow-Up Lesson #2

Remind the children that many stories have morals, or les-

sons, that we can learn by reading them. Recall Gus and His 

Dog and explain that this story had several lessons. Choose 

volunteers to name them. Accept reasonable answers such as: When people don’t 

do things we want them to do, treating them kindly might help. If we are afraid to do 

something, it helps to have a good friend to encourage us.

Distribute individual copies of Gus and His Dog. Indicate the chart paper and vowel 

headings, reviewing the short vowel sounds. Explain that the children are going to 

look at each page of their books and fi nd words that belong in each column.

Begin with the title page, and ask children to fi nd words in their books that belong 

under the columns on the chart paper. (Example: Gus should be written in the “u” 

column.)

Write Gus in the “u” column; children circle it, and all other “u” words with blue crayons.

And should be written in the “a” column; children circle it, and all other “a” words with 

black crayons.

Continue this process throughout the book, using red for “e” words, green for “i” 

words, and purple for “o” words.

Review the lists when they are complete.

Materials

Gus and His Dog 

children’s copies

 Chart paper with 

headings: a, e, i, o, u

3
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Decodable BooksDecodable Books

Peg and the Box  

Distribute Peg and the Box books. Children follow along as 

you read the story aloud, pausing to discuss the following questions:

Title Page – What does Peg have in the box? (pizza)

Page 1 – Why do you think Peg is sweating so much? (The box is too heavy for her.) 

What should she do? (She should ask someone to help.) How can you tell the box is 

hot? (There is steam coming off  of it in the picture.)

Page 2 – What do you notice around the word Help? (quotation marks) That means 

someone is talking. Who does Peg ask for help? (Zac) Where are Peg and Zac? (They 

are in a city.) How can you tell? (There are buildings in the background.) Do you think 

Zac is a good friend? (yes) Why? (He is helpful.)

Page 3 – What do you think Tin Man and Gus were doing before they helped? (They 

were fi shing.) How do you know? (They had fi shing poles.) Why did Peg ask them to 

help? (The box was still too heavy.)

Page 4 – Who did Peg ask for help next? (Mox) Did Mox help? (yes)

Page 5 – Where are the characters taking the pizza? (Accept reasonable answers.) 

Page 6 – What happens when everyone works together? (They get the job done.) 

What do you think the lesson, or moral, of the story is? (When people work together 

it is easier to get the job done.) Can you think of a story that was similar to this one, 

but the friends didn’t help? (The Little Red Hen)  

Compare and contrast Peg and the Box and The Little Red Hen, listing similarities and 

diff erences on the board.

Follow-Up Lesson #1 

Distribute children’s books and read the story together.  

Then re-read each page and have children:

 • Locate the nouns and circle them with their orange crayons. If the nouns begin 

with capital letters, children should circle them in red.

 • Circle verbs in green and adjectives in purple.

 • Color the pictures of nouns the same color as the circles around the words; Peg 

should be colored red and the box should be orange.

Materials

 Peg and the Box 

children’s copies

 Classroom whiteboard

1

Materials

 Peg and the Box 

children’s copies

 Crayons

2
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Follow UpFollow Up

Follow-Up Lesson #2

Write pizza on the board. Choose volunteers to name adjec-

tives that describe pizza. List them on the board as they are 

named. Have children take turns making up sentences using 

the word pizza and several adjectives. (Example: Delicious, 

chewy, cheesy pizza is my favorite.)

Next, ask children to name things they could do with pizza, such as such as eat, chew, 

swallow, taste, buy, and share, and list them on the board. Make up a sentence using 

several of the verb suggestions. (Example: I can’t wait to chew and swallow the pizza.)

Finally, have the children make up sentences to tell who they would like to eat the 

pizza with, and where they would like to eat it. (Example: Mia and I will eat our pizza 

at the park.) Call attention to the similarity between the format of this sentence and 

Peg and the Box: Peg had a big, hot box, then she had to carry it a long way, then she 

shared it with her friends.  

Distribute journals, dictionaries, and children’s copies of Peg and the Box, and have 

children write sentences following the same format.

Materials

 Peg and the Box 

children’s copies

 Starfall Dictionaries

 Starfall Writing 

Journals

3
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Decodable BooksDecodable Books

Zig-Zag 

Read Backpack Bear’s message and ask children if they know 

what a zigzag is (a line with sharp pointed turns). Show the 

children a baseball and indicate the zigzag stitches. Explain: 

A zigzag stitch is very strong and it keeps things from 

falling apart. Because baseballs are hit very hard, they 

need strong stitches to hold them together. These 

stitches were made with sewing machines.  

Discuss the following vocabulary:

top – a shirt or a blouse 

pal – a close friend; a buddy

Distribute children’s copies of Zig-Zag and read the story aloud as the children follow. 

Pause to discuss the following:

Title page – What is it called when two words that are together begin with the same 

sound? (alliteration) Indicate that the title of this book is an example of alliteration.

Page 1 – What is the story’s setting? (a garden, yard, or park) What season do you 

think it is? (spring or summer) Why? (There are butterfl ies in the picture, and Zac is 

wearing warm-weather clothes.)

Page 3 – What is Tin Man doing? (He is fi xing Zac’s top.)

Page 4 – What kind of stitch is Tin Man making? (zigzag) Why do you think he is mak-

ing zigzag stitches? (They will make the top stronger so it doesn’t rip again.)

Page 6 – What are the pals doing? (They are marching around in zigzag fashion.)

Volunteers hold the Starfall plush characters and zigzag around the classroom. 

Consider playing music as the children zigzag. Sing the “Zig-Zag” song, Track 48. 

Pause to pass the plush characters, and continue zigzagging. Continue until all 

have had a turn.

Materials

 Zig-Zag children’s 

copies

 Backpack Bear’s 

message: I heard we 

were going to read a 

story about zigzags 

today, and I thought 

it would be really fun 

to zigzag around the 

classroom.

 A baseball

 Starfall plush 

characters

 Zig-Zag Sing-Along 

Track #48 

1
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Follow UpFollow Up

Follow-Up Lesson #1 

Partner the children to read Zig-Zag. Gather them back 

together and explain that you will make several statements. 

They are to indicate whether the sentences are true or false 

by making the ASL sign for t if the sentence is true, and the ASL sign for f if it is false. 

Be sure the children understand the meanings of true and false before 

you begin.

true Zac ripped his shirt. 

true Tin Man knows how to sew.

false Zig-Zag takes place in winter.

true Pals sometimes like to do the same things. 

true A rip is a tear. 

false Pals are not friends. 

false Another word for top is pants.

true The setting of the story could be a park. 

false The setting is also a store. 

true Another word for top is shirt or blouse. 

false Tin Man’s house is a setting in the story too. 

Distribute drawing paper, pencils and crayons. Instruct the children to draw pictures 

of themselves with their pals or friends. In their illustrations the children should 

include background, and work zigzags into as many places as they can. (Examples: 

plants, 

fl owers, street signs, toys, lightning, etc.) 

When the illustrations are complete, the children write sentences about them. As 

they fi nish, children may share with others who have also fi nished.

Materials

 Children’s copies of 

Zig-Zag

 Drawing paper

 Crayons/pencils

2
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