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Frequently Asked Questions

My children will be using a How can | effectively com- the first grade teacher with an
different program in first municate to the first grade overview of the skills introduced,
grade. How can | be sure they  teacher the skills covered in reviewed, and expected to be
will have the necessary skills to the kindergarten program? mastered. A summary for each
enter any first grade program? _ child will show the level at which
_ Itis customary for first grade PrO= those skills were mastered. It will

Starfall has done extenswe re- grams to prowdg areview of the also provide a list of high-frequency
sear;h to ensure that c‘h|ldren‘ 5|<|||.s pre;entgd |n‘k|ndergarter'1. words introduced in kindergarten.
receive the necessary instruction While this review is necessary, it
to successfully integrate into any is helpful to communicate with Meeting personally with the first
first grade program. the first grade teacher the skillsin ~ grade teacher, or sending letters

_ , which your children have demon-  if children will be moving to other
Occasionally, chllldr.en S 10 strated proficiency. For example, schools, to communicate what
ot.her SChOOB’ (.jIStt’ICtS O SEILES: if in the first few weeks of school children accomplished during
Itis of primary importance to the objective is to introduce the their kindergarten year, will help

Starfall, that children be prepared
to integrate into any situation with
the necessary skills. Testimonies
from first grade teachers assure us
that children are not only pre-
pared, but are more than ready

to be successful first graders after
having completed the Starfall A copy of the Kindergarten Prog-
Kindergarten Program. ress Monitoring tool will provide

high-frequency words‘is, the;and  make the transition easier.
for it would be helpful for the first

grade teacher to know that these

words were previously introduced,

practiced, and mastered through-

out the kindergarten program.

A first grade teacher walked in
when the children were using the Story

T know the first grade teachers will Element Cards, and she was blown away!
be very much surprised at how much I loved the prompting we give for finding
the children learned from the Starfall the correct card. I always save the last
program, and how well the children can card for a struggler. We did the game
read, plus the vocabulary words they know! three times, so everyone got a chance.
L -Vinita, Oklahoma -Bakersfield, California
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Will all of my students be ready summer, and will assist in providing My substitute was shocked that

for ﬁ;‘,st gratielclnft.er dcomplet- meanqlgful pra|ct|c§ ;}n (jk”'ls thiy the kids know so many high frequency
ingt eSt7ar all Kindergarten may still struggle with during the words. He said that some first
Program: Yl graders don't know as many words as
Readiness for first grade must be Often children who are not ready my students.  -Valencia, California

determined on an individual basis.  to enter a first grade program
Children who demonstrate signifi- ~ struggle in areas of maturity, such
cant learning challenges may need  as limited attention span or small
additional support prior to entering  motor coordination. These are

a traditional first grade classroom. areas that must be developed with
maturity if they are not due to a
diagnosed learning difference.

Starfall strives to meet the needs
of each child through repeated
review, and most importantly Pam Ferguson, Florida
provides the motivation needed for ~ 3° years experience teaching
children to see themselves as suc- early childhood education
cessful learners and readers. How-  Joan EIIiott{ Texas words! The first grade teachers will be
ever, at times this is not enough 31 years experience teaching thrilled. -Bakersfield, California
for some children. This, of course, is €2 childhood education

true of any kindergarten program.

Home access to Starfall.com assists

children with learning challenges.

They are learning so many high-frequency

This tool provides children with I am truly amazed as to what this program has
continued reinforcement over the done for my children. It has really given them a gift
and I am so happy to be sending them off to first
( After teaching kindergarten for N grade reading and writing. I really am truly amazed.
over 31 years, this is absolutely the best You have developed a wonderful program and I am so
reading program that I have used. T am happy that I became one of the pilot teachers this
so excited about next year and looking year.
forward fo doing an even better job with Thank you again, I am really excited for next year!
k Starfall. -Jesup, Georgia J -Pittsfield, Massachusets

N

All who visit our class are impressed with the students’ )
skill level. The principal and assistant principal regularly

stop by to hear the children read and to celebrate
their successes. Administration has already requested
that we meet with first grade to begin planning for the
kindergarteners' transition in the fall. They want to
make certain that the first-grade teachers are prepared
to "pick up the ball and run with it", given our students’
reading and writing levels in comparison to years past.
We simply can't thank you enough for what Starfall has
contributed to our children's growth and development. -
Las Vegas, Nevada -
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Week 28 Overview

Invertebrates

This week, the children meet some interesting members of the animal kingdom as
they learn about the invertebrates group, animals without backbones. They are also
introduced to a special group of invertebrates called arthropods, and they compare
them to humans. This week we will:

e meet Gus the Duck.
e learn the sounds of short-u and long-u.

o write, illustrate and share our own stories.

Recommended Literature

Anansi the Spider — Gerald McDermott is an author and illustrator who loves
folk tales and legends. He started taking art lessons when he was four. For the next
ten years, he sketched and painted every Saturday at the Detroit Institute of the Arts.
As a child, he was an actor in a radio show. While still in college, he worked as a de-
signer in public television before making his own animated films about folk tales.

Before writing a story, Gerald McDermott walks around, saying the story out loud
over and over. Eventually, the words begin to take on a poetic rhythm of their own.
You might say the story tells itself to him. That is the moment he has been waiting
for, when he gets to write down the words.

Next, he studies the traditional folk art that goes with each folk tale. He looks carefully
at the colors. Then he starts drawing tiny pictures called “thumbnail sketches” When
he is satisfied that the right pictures tell the story, he draws bigger pictures. Finally, he
blends the folk art with his unique contemporary style. He deliberately chooses the
colors and words to help readers experience the powerful message in the story.

Starfall Books & Other Media

ABC Rhyme Book

Gus the Duck

The Animal Kingdom Poster

Invertebrates (Animals without Backbones) Poster
Backpack Bear's Invertebrates Book by Alice O. Shepard

—_— |

Invertebrates (Animals without Backbones)

=R - |
Jointed Legs. Soft Bodies
piedles ol
anl




Preparation

Generate Vocabulary Word Cards for Week 28. You will use invertebrates and mollusks
on Day 1, rust on Day 2, and arthropods and exoskeleton on Day 3.

Day One
Prior to Session 1, hide plush Gus the Duck in the classroom. The children will search

for him during this session.

Cut apart the Invertebrate Picture Cards and laminate for Session 3.

Day Two
Prepare a chart paper with the Gus and Tin Man story printed on = | s
it for Session 2. Generate word cards: snack, swim, pond, rust,
catch.

Duplicate the Gus and Tin Man blackline for each child for use
during Session 3.

Day Three

None

Day Four
For Session 2, have one-half sheet of drawing paper, and a black, green, red, yellow,
and orange crayon for each child.

Day Five
Generate a Week 28 “Color by Word" practice page for
each child.

Choose the skill your children most need to review, and
generate a practice page for each child.

Tin Man is bringing q
new friend to school

today! T wonder who it
will be.

Love,

Backpack Begr ‘.é.

Itis fun to have Gysg
with us in class. Don't
You think ducks are
{nterest{ng?
Love,

Backpack Begr e‘o"

I loved Gyg’ story. He

's a very good writer
Your frieng,

Backpack Beqr '.é'

T saw g book about
spiders on the
tedacher’s desk this

morning. Can we hear
the story?
Love,

BacKpack Beqr ‘.‘o.'

Anansi the Spider s
one of my fayorite
stories! Can we act it
out?

Love

ROLTY

Backpack Begr 'v
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Reading

Phonemic Awareness
Phonics
High-Frequency Words
Comprehension

Print Concepts

Listening & Speaking

WEEK 28 —OVERVIEW

Literature

Rhymes, Poems & Songs

Rhyming
Gus the Duck

Comprehension Strategies:
Ask Questions
Open Discussion

Long-u

Comprehension Skill:
Compare/Contrast

HF words: MYy, by, now,
how

Learn to Read: Row 3,"Vowels
Save the Day”; Row 5,"Gus the
Duck”: ABCs: Review Aa, Ee, i,
Oo, and the vowels /a, e, i, o/

Learn to Read: Row 15; Row 5,
“Gus the Duck”and related
games, BpB’s Books: Concepts,
“U-Machine”

"Go Fish"HF Words

Play dough or magnetic letters
HF words

BpB's Invertebrates Book

"Aa Apple, Ee Elephant, I
Igloo, Oo Ostrich, Uu Umbrella
Rhymes”

Animal Kingdom, Invertebrates

Vocabulary: rust

Vocabulary (Animals without Backbones)
Posters
Fingerspelling
Vocabulary: invertebrates,
mollusk

Writing

Social Studies

Science Observe, describe similarities

and differences in appearance
and behavior of plants, animals;
Identify major structures of
common plants, animals
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DAY Three

S—

R&W, p. 52 /

Word families
-um, -uff, -un

Gus the Duck

Comprehension Skills:
Compare/Contrast
Classify/Categorize

Comprehension Strategy
Make Connections

S

DAY Four

R&W, p. 53

Rhyming
Gus the Duck

Comprehension Skills:
Identify Genre (folk tale)
Story Details (characters, set-
ting, problem/solution)

Comprehension Strategies:
Ask Questions
Open Discussion

Identify/discriminate short-u
words

Starfall Free Day

“Color by Word”

Learn to Read: Row 5,"Gus the
Duck”and related games, Row
10, “Lonely Vowel” (video)

BpB’s Books: Concepts, All Vowel
Machines

Short-u Puzzle

Sequence Gus the Duck

“Starfall Speedway” Short-i and
short-u words

Sequence Gus the Duck

Backpack Bear’s Invertebrates
Book

Invertebrates (Animals without
Backbones) Poster

Vocabulary: arthropods,
exoskeleton

Anansi the Spider
“Itsy Bitsy Spider”

Practice page of your choice

"Concentration” Pictures-words

Write about Gus and his friend

Know stories sometimes give
animals attributes they do not
really have
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~ Phonemic Awareness Warm-Up [Mater,-a/s

pay ONE

N N

.

] ABC Rhyme Book

.

: ABC Rhymes for /a/, /e/, /i/, and /o/

1 Read the "Aa Apple”rhyme on page 5 of the ABC Rhyme Book together.

N N N N

Reading {
Identify or distinguish ) . . L )
individual phonemes in )( Children name all the words in the rhyme that have short-a as a beginning or )(
words )‘ medial sound. )‘
){ Repeat for “Ee Elephant” (page 13),"li Igloo” (page 21), and “Oo Ostrich” (page 33). ){
( 3\
. Materials
= [] Plush Zac, Peg, Mo,
Introduce Gus and Short-U Tin Man, and Gusthe
uc
Reading Recall Backpack Bear's message. Ask children if they know [J ABC Rhyme Book
Match consonant and who Tin Man’s friend is. Tell them they will find out soon. [ A&, p.51
short-vowel sounds to [] Pencils/crayons
appropriate letters Distribute Zac, Peg, Mox, and Tin Man to volunteers. Invite [ Classroom computer
Read simple one- each volunteer to stand in front of the class and tell what ~ <
;V”ab’e and h’gh’ his or her character’s vowel sound is, then each volunteer
requency words . .
qh Iy chooses a child to say a word with that vowel sound. Say: There are five vowel
Technology sounds. One is missing!
Use technology
/fesou_fces to support Name the vowels g, e, i, and o. Children say each vowel's sound, then determine
earning

which vowel is missing. (u)

Ask one or more children to search the room for Gus the Duck. When he is found,
introduce Gus to the children. Gus whispers to you that he couldn't wait to teach his
classmates his short-u sound, /u/.

e Print the letters U and u on the board.

Children say the letter name and make the sound /u/.

Children make the ASL Uu sign and make the sound /u/.

Read the "Uu Umbrella”"rhyme on page 45 of the ABC Rhyme Book.

Review words that begin with /u/. (up, umbrella, under)

Gus whispers to you that he has his own page in the
Reading and Writing book!

Distribute R&W p. 51, pencils, and crayons.
Complete as directed.

Navigate to Learn to Read: Row 5, “Gus the Duck!

Children read along with you to preview the story together.
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( )
Materials
] Gus the Duck teach
Introduce Gus the Duck editon
[] Each child's copy of
Read Gus the Duck. Ask: What do you notice about many Gus the Duck
of the words in this story? (They contain short-u.) ] Pencils

L . . . Whiteboards/markers
Distribute Gus the Duck. Children write their names on L wni ’ c
[] Classroom

the covers. To strengthen fluency, read one page with ex- whiteboard/marker
pression. Children repeat that page. Continue for each page, \ J
until you complete the story. Invite the children to read the

story once again in unison.

Children work in pairs to find the words from the story that have the short-u sound,
and list the words on their whiteboards.

Gather children to share their lists. Create two columns on the classroom whiteboard.
Title one Short-U Words and the other High-Frequency Words. As children read their
lists, you or a volunteer writes each word in the Short-U Words column:

Gus runs mud tub suds

hugs bugs sub fun rubs

Review the resulting list.

Ask: What do you notice about the remaining words from the story? (They are
high-frequency words.)

Volunteers identify the high-frequency words and write them in the High-Frequency
Words column.

in the The is it gets | and has

Say: Let’s do some fingerspelling with words that have the short-u sound.
Fingerspelling is when you spell using the ASL signs for each letter.

State a word and children repeat it. Children fingerspell the words using ASL. You
could also fingerspell a word for children to decode.

Practice

Materials

[] Pocket chart

[] Two of each High-Frequency
Word Cards: about, give, him,
no, of. one, out, so, than, them,
then, this, were, when, where,
your

WEEK 28 « DAY 1

Reading

Blend vowel-consonant
sounds orally to make
words or syllables

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words

Technology

Use technology
resources to
support learning

Reading

Read simple one-
syllable and high-
frequency words

UNIT 10 639



WEEK 28 - DAY 1
a ) rMateriaIs )

Reading

Connect to life
experiences the
information and
events in texts

Listening & Speaking

Communicate effective-
ly when sharing ideas,
relating experiences and
retelling stories heard

Science

Observe and describe
similarities and
differences in the
appearance and
behavior of animals

Identify major structures
of common animals

\______/
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[] The Animal Kingdom
Poster

Introduce Invertebrates
) ) ) X . [] Invertebrates (Animals
Display the Animal Kingdom Poster. Say: The animal king- without Backbones)
dom is divided into two groups; animals with back- Poster
bones, called vertebrates, and animals without back- ] Pocket Chart
bones, called invertebrates. We have learned about ] Downloadable
animals with backbones. Let’s name the five different 'gvzrtebrate Overlay
groups of animals that belong to this group. (mammals, - Barks oo

. . o . AcKpack bears
birds, reptiles, fish, am.ph|b|an§) Now, Backpack Bear wants Invertebrates Book by
us to learn about animals without backbones! Alice O. Shepard

. , . [ Vocabulary Word
Display Backpack Bear’s Invertebrates Book. Discuss the cover Cards: invertebrates

illustrations. mollusk

Read pages 5-7. Ask: How are invertebrates different from
vertebrates? (no backbone)

Read page 8. Ask: How many different groups are invertebrates divided into? (6)

Discuss the categories of invertebrates listed below by engaging in the following
discussion. As each group is mentioned, display the Invertebrates Overlay Card that
corresponds.

Arthropods — Say: There is a large group of invertebrates that belong to a
special group called arthropods. (Children repeat, arthropods.) Arthropod is a Latin
word!‘Arthro’ means joint, and ‘pod’ means foot! So arthropod means jointed
foot. All arthropods have jointed legs. And guess what, you have jointed legs too!

Ask children to stand and bend their legs. Explain that where their legs bend is a joint.
Without this joint, they could not bend their legs. Ask if they know other parts of their
bodies that have joints. (arms)

Ask: Are you arthropods? (no) Why not? (You have a backbonel)

Soft Bodies — Say: Soft bodied invertebrates are called mollusks. Say,
mollusks. Mollusks comes from a Latin word “mollis,” which means soft.

Most mollusks have a shell to protect their soft bodies. Some mollusks, like the
octopus and squid, do not have shells.

Ask: Have you ever been to the beach and seen shells on the shore? At one time
the shells were the skeletons of mollusks!

Spiny Skins — Ask: How many of you have seen a starfish? Did you know that a
starfish is not really a fish? It is an invertebrate called a “sea star.” Its skin is spiny.
We call it an echinoderm. Children repeat, echinoderm. That’s a big vocabulary
word! Echino means “spiny” and derm means “skin.” Echinoderm means “spiny
skin.”

Stinging Tentacles — Ask: Do you think jellyfish are made of jelly? No! They are
not made of jelly, and they aren’t fish. They are invertebrates that can sting.
Stinging is how they protect themselves. We call them stinging tentacle inver-
tebrates. Children repeat, stinging tentacles.



WEEK 28 « DAY 1
Natural Sponges — Say: Natural sponges are one of the very oldest animals
still alive today! Did you know that some types of sponges we use in our
homes used to be animals that lived in the ocean?

Worms — Ask: What does recycling mean? Are you recyclers? Explain: Worms
are long, thin animals that live in the soil. They have soft, long, rounded bod-
ies, and no legs or backbones. They do a very important job for our planet.
They are recyclers too. Worms are underground farmers who turn the soil over
like a plow. Without the help of worms, plants and animal that die and fall to
the ground would stay right where they fall, and just keep piling up!

We have learned that there are many different types of invertebrates. Turn to your
partner and share what you learned from Backpack Bear’s Invertebrates Book.

Display the Invertebrates (Animals without Backbones) Poster. Explain: This poster
will help us remember the types of invertebrates we have learned about today.

Invertebrates (Animals without Backbones)

Stinging Tentacles

J
h ]

Jointed Legs Soft Bodies

(Arthropods) (Mollusks)
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WEEK 28

pay WO

Reading

Identify or distinguish
initial or medial
phonemes in words

Reading

Read simple one-
syllable and high-
frequency words

Understand that as
letters of words change,
so do the sounds

Technology

Use technology
resources to
support learning

642 UNIT10

™ 'V

. Phonemic Awareness Warm-Up Vaterials ):
[] None ){

)

»‘

(

( Children identify the initial sound in up, under, and umbrella. )‘

( Explain: The letter u can stand for another sound called long-u. The sound of (
)‘ long-u is the letter’s name /u/. Listen to this word: use. Say it with me, use. )‘

): Children indicate whether the following words begin with short-u or long-u by ):
) placing their palms very close together, but not quite touching for short-u,and )

)‘ spreading their palms wide apart for long-u. ):
:‘ uncle uniform united | underline | universe :‘
): understand usual umpire useful uphill ):
:4 ukulele unlock unicorn | unhappy utilize :{
(A (

n . Materials
\_——“‘/

. [] Whiteboards/markers
Introduce High-Frequency Words: my, by, now, how | 1 ciassoom computer

[] Starfall Dictionaries

Distribute whiteboards and markers. Children draw a vertical
line down the middle of their whiteboards.

Write now on the board. Read the word, and have children repeat it. Children write
the word now on the left side of their whiteboards.

Ask: If we change the /n/ in now to /h/, what is the new word?

Children say, how. They write the word how under now on their whiteboards.
Children read both words aloud.

Ask: What do you notice about these words? (They rhyme.)

Gather children around a classroom computer. Navigate to Learn to Read: Row 15.
Remind children that sometimes y can be used as a vowel. View the movie.

Return to the whiteboard. Write my on the board.
Children say my, and write my on the right side of their whiteboards.
Ask: If we change the /m/ to /b/, what is the new word?

Children say by. They write the word by under my on their whiteboards. Children read
both words aloud.

Ask: What do you notice about these words? (They rhyme.)

Write the following sentences on the board:



WEEK 28 « DAY 2

My pal is here now.

Will you sit by me now?

How are you?

How many pens are there in my box?
Can you find the cat by the dish?

Choose a volunteer to read each sentence. Another volunteer circles the new high-
frequency word(s) in each sentence.

Children review both sets of words and then enter my, by, now, and how in
their dictionaries.

4 N\
A\ Materials
. [] Plush Gus the Duck
Gus and Tin Man and Tin Man
[] Starfall Dictionaries
Display Plush Gus the Duck and Tin Man. Children compare ] Gusand Tin Man Story Reading
and contrast the characters. [] Vocabulary Word Card: Match consonant and
rust short-vowel sounds to
Say: Gus has written a story for us. He said he used [] Word Cards: snack, appropriate letters
words we could read, so maybe we can read his story swim, pond, rust, catch Read simple one-
together later! [] Pointer syllable and high-
\ J frequency words
Use a pointer as you read Gus'story from the chart paper, Blend individual

then discuss: phonemes in words

e Who was telling this story? (Gus)
Gus and Tin Man

I am Gus. As you can see, I am a duck.

e Who was he speaking to? (Tin Man)

e What did Gus say he liked to eat as a
snack? (bugs and fish) Tt is fun fo be a duck. Is it fun to be

a tin man?

e What do you think Tin Man might like

. T snack on bugs and fish. What do you

snack on, Tin Man?

e How did Gus say he caught his fish?
(in his bill)

e How does Tin Man catch his fish?
(with a rod or a net)

I get to swim in a pond. You can not swim
or you will rust!

T catch fish with my bill. You catch fish
with a rod or with a net.

Explain: Gus said that Tin Man would I get to have fun with my good pals.
rust if he went swimming. Tin Man is
made of tin. Tin is a metal, and when
it gets wet, it rusts. To rust is to turn

reddish-brown and crack or peel.

You get to have fun with your good
pals too!

It is fun to be us!

Show the Vocabulary Word Card: rust.
Children say, rust.

Explain: This story uses decodable words and high-frequency words that you
already know.

UNIT 10 643



WEEK 28 « DAY 2

Technology

Use technology
resources to
support learning

Reading

Read simple one-
syllable and high-
frequency words

Reading

Blend vowel-consonant
sounds orally to make
words or syllables

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words

Writing

Draw a picture about
ideas from stories read
aloud or generated
through class
discussion

644 UNIT 10

Say: Some of the decodable words have blends. When two or more consonants
are blended together, each consonant sound can be heard in the blend.

« Display the Vocabulary Word Card rust.
e Children identify the location of the blend.
e They use their invisible rubber bands to blend the sounds.

 Volunteers use a pointer to locate the word in the story.
Repeat for snack, swim, pond, and gland.

Ask children to join you in reading the story together.

Practice

Materials

[] Play dough or
magnetic letters/
whiteboards

[] High Frequency Word
Cards: by, my, how,
now, out, about, one

( \ e 3
| Materials

[] GusandTin Man chart
paper story

[] GusandTin Man
blacklines

lllustrate Gus and Tin Man Story

Distribute Gus and Tin Man blacklines. Children point to each
word as you read the story together. Partner the children to

read the story again. Pair a stronger reader with a struggling
reader.

[] Pencils/crayons
\

Children illustrate the story in the space provided.




Phonemic Awareness / Phonics Warm-Up Materials

[] Classroom
whiteboard/marker

s Word Families -um, -uff, and -un
(

)‘ Write hum on the board.

\ Say: If we change the /h/ in hum to /s/, what is the new word? Choose a
( volunteer to erase the h and replace it with s. Children say: sum.

)‘ Say: If we change the /s/ in sum to /g/, what is the new word? The volunteer

)‘ erases the s and replaces it with g. Children say: gum. Continue for: )‘
:‘ yum mum drum :‘
( (
t‘ Choose a new volunteer, and repeat as above for the word family -uff. t‘
): buff cuff muff tuff stuff ):

)
)‘ Choose a new volunteer and repeat as above for the word family -un. )‘
( (
:{ sun fun nun run bun :{
*&ﬂm‘

( )
. Materials
Ny

[] Backpack Bear’s
Introduce Arthropods

Invertebrates Book by
Alice O. Shepard

Place the Invertebrates Picture Cards face-down in the [ Downloadable
Invertebrate Overlay

pocket chart, in any order. Review the six groups of inverte- Cards
brates, by having volunteers turn over the Picture Cards, one | [ pocket Chart
at a time. The volunteer then calls on a child to identify the [ Invertebrates (Animals

invertebrate group represented by the Picture Card. without Backbones)
Poster

[] Vocabulary Word
Cards: arthropods,
exoskeleton

Continue until all groups have been identified.

Ask: Where else do you see these invertebrate animal
groups in our classroom? (Invertebrates Poster)

Display Backpack Bear’s Invertebrates Book. Read and discuss pages 11-13.

After page 13, say: Stand up straight and tall. What holds your body up? You
have bones that are connected under your skin. They form a skeleton. Your
skeleton is on the inside of your body. Arthropods have skeletons too, but

theirs are on the outside. We call that an exoskeleton! Say, exoskeleton.

Read pages 14-16. Lead children in a discussion comparing and contrasting them-
selves to arthropods. Use the following chart to assist in the comparison.

Say: Let’s see how we are the same, and how we are different, from this group
of invertebrates called arthropods!

WEEK 28

pay Three

Reading

Manipulate individual
phonemes in CVC
words through
addition, deletion,
and substitution

Understand that as
letters of words change,
50 do the sounds

Reading

Describe common
objects and events in
both general and
specific language

Ask and answer
questions about
essential elements
of a text

Connectto life
experiences the
information and
events in texts

Make text-to-self
connection

Compare and contrast
Science

Observe and describe
similarities and
differences in the
appearance and
behavior of animals

Identify major structures
of common animals

UNIT 10 645



WEEK 28 « DAY 3

Arthropods arée divided
info three groups:
spiders. insects, and
crustaceans (lobsters.
crabs, shrimp.
pbarnacles)-

Reading

Connect to life
experiences the
information and
events in texts

Retell familiar stories
Writing
Produce, illustrate and

share a finished piece
of writing

646 UNIT 10

People
vertebrates with backbones
big
warm-blooded
skeleton inside

only one skeleton for life

live only on land
two legs

legs are jointed
eat plants for food

eat arthropods

Arthropods
invertebrates without backbones
small
cold-blooded
skeleton outside

shed their skeletons and grow or
find new ones (molting)

some live on land; some in the water
six or more legs

legs are jointed

eat plants for food

Arthropods do not eat youl!

Refer to page 14. Say: Let’s read this page again. (Read the page.) Did you know
that spiders are not insects? They look like insects, but there is one characteris-
tic that makes them different. Talk with your partner and discuss how a spider
and an insect are different. Volunteers share that a spider has eight legs, and insects

have six.

Ask: What can most spiders do that insects can not do? (spin a web) Their webs
help catch insects, which they need for food. Insects get caught in the sticky
web and are trapped. They become dinner for the spider!

Say: Next week we will learn all about the arthropods called insects.

E |

Write Gus Stories

Children read Gus the Duck in unison.

(~ \
Materials

[] Gus the Duck teacher
edition

[] Gus the Duck for each
child

[] Starfall Writing

Volunteers share responses to the following questions: Journals

o Why did Gus get into the tub?

What did Gus find in the tub?

What surprise was in the sub?

How did you know?

[] Starfall Dictionaries
[] Pencils/crayons

[] Plush Gus the Duck
\ J

Did Gus and the bug end up being friends?

Say: Today you will write a story about Gus and his new friend, Bug. What do



WEEK 28 - DAY 3
you think Gus and his new friend might do tomorrow? (Children share ideas.)

Let’s surprise Gus and write stories for him!

Children use kidwriting to write their stories, then illustrate them. Provide adult
writing. As children finish, ask them to read their stories to Gus.

Practice

Technology

Use technology
resources to
support learning

Materials
[ Gus the Duck teacher Readi
edition and/or eading
children’s copies Read simple one-
syllable and high-
[] Gus the Duck Sequence frequency words

Cards, Sentence Strips,
individual Word Cards Identify sequence of

[ Pocket chart eventsin a story

\ s )
u Materials
) . ] R&W, p.52
Reading and Writing, Page 52 [ Pencis/crayons
[] Classroom
Children complete R&W, p.52, according to directions. | whiteboard/marker | Reading
) . . Identify and produce
Ask children to name additional words that rhyme with: words that rhyme
cub, bug, bun, cup, and hut. Write the words on the board as they are given, or ask a Read simple one-
volunteer to do so. syllable and high-
frequency words

Say: Our new high-frequency words rhyme. Listen, now, how; by, my. Identify, blend, and
o Write now, my, how, and by on the board in random order. segment onsetand rime
« Volunteers circle words that rhyme, using a different colored marker for each

rhyming pair.
e The class reads the selected words.

‘@"'”}i zﬁ? """ Q' @""’T(
SeUies e
“8? "'i":i?f Sﬁ [ ;
g— &

UNIT 10 647



WEEK 28

pay FOUI

Reading

Distinguish rhyming
and non-rhyming
words

Reading

Read simple one-
syllable and high-
frequency words

648 UNIT 10

. Phonemic Awareness Warm-Up P— ):
‘ [] None "
( Rhyming Words :‘
(
Teach children “The Itsy Bitsy Spider.” Repeat several times, The Itsy Bitsy Spider

) and add actions. For example, children can use one arm as
)‘ the waterspout and the other hand to be the spider.

’4

The itsy bitsy spider
Climbed up the waterspout.

Ask: Did you hear some rhyming words in this song? D el

)4 Listen to these words. If they rhyme, pretend your GRS e
)‘ spider is crawling up your arm. Out came the sun
‘ And dried up all the rain.

. . So the itsy bitsy spid
)‘ spider/waterspout sun/rain 0 theltsy Ditsy spider
) Climbed up the spout again!
)( waterspout/out rain/again )

)‘ Let’s try some more. Listen to these words. Make your spider crawl up your )‘
( arm if the words rhyme!

): bug/bowl | bug/snug | hum/hunt | Gus/bus | sun/fun )‘

:{ ruff/tough | duck/dog | up/cup rub/tub hut/hit :{
*L‘ﬁvmm‘

4 )
\ Materials

\______/
[] Classroom

“High-Frequency Spider Game” whiteboard/marker/

eraser

[] High-Frequency
Word Cards (teacher’s

choice)
_ Y,

Ask: Who remembers the parts of a spider? (2 body parts
and 8 legs)

Draw two large spiders, including the two main body
sections and eight legs, side by side on the classroom whiteboard. The drawings
need to be low enough for children to have access to them.

Say: We're going to play the “High-Frequency Spider Game.” Divide the class into
two teams. Children will sit one behind the other in two rows. Assign one spider to
each team. Label the spiders: Team 1; Team 2.

Directions:

e Flash a High-Frequency Word Card.

e The first person on Team One will name the word. If that person needs help
reading the word, he or she may ask the person behind him or her.

e If the high-frequency word is read correctly, that person will come to the board
and erase one part of the spider, then return to the end of his or her team’s line.

e Team Two will get the next word. If the children read the word correctly, they
erase one part of their spider.

The object of the game is to be the first team to erase all the parts of the spider!



4 N\
! Materials
= q q [] Anansi the Spider by
Introduce Anansi the Spider Gerald McDermott
[] One-half sheet of
Say: Here is the book Backpack Bear wanted us to read. drawing paper for
The title of this book is Anansi the Spider: A Tale from each child
the Ashanti. It is a folk tale, retold and illustrated by 0 B'a”Ck' ofeen reg,
Gerald McDermott. Indicate the Caldecott Award for Z)fasgé crl;j;:s for
illustrations on the book cover. This folk tale is from Gha- each child

|\ J/

na, West Africa. Locate Africa on the map in the book. Ask:
Is a folk tale a true story? Remind children that often sto-
rytellers have animals act like humans. In this story, the spiders talk. Ask: Can spiders
really talk?

Picture walk through the book, and ask: What do you notice about the illustra-
tions? What shapes do you see? What colors? In this folktale, Anansi the Spider
sets out on a journey and gets into all sorts of trouble. Each of his six spider
sons does one thing to help save their father. Listen as we read the story to
find out how each son helped. Read the story.

Discuss the various shapes of the six spider sons. Indicate the shape in the center of
each of the six sons'bodies that stands for his special talent.

Reread the book, and then ask the following questions:
How do you think Anansi felt when he got lost? How can you tell?

What would have happened if the six sons had fought over who would
help their father, instead of using their special talents to save him?

Anansi's sons worked together as a team to save him. What word
do we use to describe working together to solve a problem?
(cooperation)

What was the mysterious and beautiful globe of light that Anansi
found in the forest at night?

Why couldn’'t Anansi decide which son should receive the bright
globe as a reward? How did the ending of the story solve Anansi'’s
problem?

(72
a9

What lesson could we learn from this folk tale about cooperation?

What talent do you have that you can use to help others?

Ask: Who was the main character? (Anansi) Review the names of the other characters
in the story. Ask children to share which character was their favorite and explain why.

WEEK 28 « DAY 4

Reading

Answer questions about
essential elements of
atext

Identify a reading
selection as fiction or
nonfiction by using
background knowledge,
supporting details, or
other sources

Science

Know stories sometimes
give animals attributes
they don't really have

UNIT 10 649



WEEK 28 - DAY 4
Say: Choose your favorite character and create your own drawing of that character.

Children use drawing paper to create their own spiders, using the traditional Ashanti
colors: black, green, red, yellow, blue and orange. Display the book and the children’s
completed illustrations in the classroom.

Practice
Technology
Use technology
resources to support
learning Materials
Reading [] "Starfall Speedway”
Read simple one- O \S/\f/w ordt—g a(rjwd short
syllable and high- ord -ards
frequency words
\ ( A\
| ‘ Materials
— ) . [] R&W.p.53
Readlng and ertlng, Page 53 [] Pencils/crayons
[] Gus the Duck teacher
Reading Read Gus the Duck. Choose volunteers to retell the story in | edition
q J
Read simple one- their own words.
syllable and high-
frequency words Ask children to open their Reading and Writing books to page 53. Explain that they
Match consonant and will read another story about Gus on this page.
short-vowel sounds to
appropriate letters Draw attention to the high-frequency words in the “Words | Know” box. Children
Retell familiar stories circle each word as you say it.

Complete the page as directed.

e E )
(WVedgaE) __ High-frequency Words
Gus is with his pal Bug. They are in the

mud. There is a sub in the mud. Gus and

- { Bug look in the
“What is

"] Bugsays. is is

They all have fun in the mud.
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e WEEK 28

Materials

0 e pay Five

s Identify/Discriminate Short-U Words

)‘ Children indicate when they hear words that have the short-u sound. Reading
. . . Distinguish medial
)( Practice with mud, pop, and red, then proceed with: phonemes in CVC
‘ words
) b | d
( un og pup ro
:‘ bus lid nap bug :‘
): zap sun pot puff ):
)( leg gum run hop )(

n . Materials
\_——‘“/

[] Anansi the Spider

Dramatize AnanSi the Spider [] Classroom
whiteboard/ marker
Say: Backpack Bear asked if we could dramatize the Reading
story Anansi the Spider. Let’s do that now! First we Participate actively
need to list the characters in the book. when predictable and
patterned selections are
Write character names on the board as children name them, referencing the book as read aloud

necessary. Divide the class into two groups. The first group of actors will take turns
going to the board and writing their names beside their chosen characters. This
group will mime the roles of Anansi, his sons, Fish, Falcon, the villagers, etc,, as you
read the story. The other group will serve as the audience. Repeat, with the second
group dramatizing the story, so that all children can participate. Invite another class
to attend the dramatizations.

You may wish to
draw names for the
actors. The remaining
children Make up the
audience, qng give thejp
compliments to the cast

UNIT 10
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WEEK 28 « DAY 5

Technology

Use technology
resources to support
learning

Reading

Read simple one-
syllable and high-
frequency words

Reading

Read simple one-
syllable and high-
frequency words

Reading

Read simple one-
syllable and high-
frequency words

Identify sequence of
events in astory

Reading

Read simple one-
syllable and high-
frequency words

652 UNIT10

Materials

[] Week 28“Color by
Word" practice page
for each child

[] Pencils/crayons

Materials

[] Short-U Puzzles

[] writing paper
[] Pencils

Materials

[] Gus the Duck teacher
edition and/or
children’s copies

[] Gus the Duck Sequence
Cards, Sentence Strips,
individual Word Cards

[] Pocket chart

Materials

[] Generated practice
page of your choice

Materials

[] Word and Picture Cards:

bug, cub, cup, cut, hug,
hut, jug, mug, nut, pup,
rug, sub, tub, up




/ Build a Word

Distribute a Letter Card to each child. Children will use their
knowledge of the alphabet and letter sounds to build words

as a team.

e Choose a word from the list below. Call out the three letters that spell the word in
random order (e.g., for bug call out g-b-u).

e Children holding the letters come to the front of the room and confer with each
other to build the word.

o When they've made their decision, they face the class, standing side-by-side in

the correct order, without identifying the word.

e The class reads the word aloud.

If the three children have spelled the word correctly, they return to their seats. If the

Materials

[] One of each of the

Lowercase Letter
Cards a-z (omit )

word is spelled incorrectly, class members help make corrections.

bug cat fox hen rip mud
jet van yum sap lot wax
zip yak rob cub fan wig
fed hot jam kit lid sun
vet zap cup hog wet box

WEEK 28 « DAY 5

Reading

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words
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Week 29 Overview

Insects

This week, the children continue their study of arthropods as they meet the insect
animal group. They learn about the benefits of honeybees, and explore how they
work together in colonies, each with its own job. They also compare the insect’s body
with that of a human. This week we will:

draw our own insects.

compare two different versions of the same story.

classify words as high-frequency, decodable, and high-frequency decodable.

write persuasive stories about our favorite characters in Backpack Bear’s Story.

learn whether objects sink or float.

Starfall Books & Other Media

ABC Rhyme Book

Gus the Duck

BuginaJug

Invertebrates (Animals without Backbones) Poster
Backpack Bear's Invertebrates Book by Alice O. Shepard
Backpack Bear's Plant Book by Alice O. Shepard

S
-
>
&
>
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I
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~N
i
w
=
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Preparation

Generate Vocabulary Word Cards for Week 29. You will use insects, antennae, thorax
and abdomen on Day 1.

I 'was able o help Gus
learn to reqq some new
Words! It's fun +o help
a friend!

Love

Optional: Ask the children to bring blankets for the Kindergarten Book Club meeting

BGCKPGC/( B .;.‘;‘o;
on Day 5. “ar @

Day One

For Session 2 you will need a see-through cylinder-shaped container, a container of
water, and rocks, stones, or pebbles that will sink. You will also need blank Vocabulary
Word Cards, so children can suggest their own vocabulary for The Crow and the Pitcher.

I wrote ¢ story about
an insect. I can't wait
for you to regq it 1
hope you [ike it!

Love,

Day Two

For Session 2, you will need an insect labeling diagram for Insect
each child. For Session 3, you will need Backpack Bear’s Story oo
printed on chart paper. Leave a space for the title, which the
children will decide later.

Backpack Beqr "é.

Word Bank

Day Three

For Session 1, you will use Backpack Bear's Story printed on
chart paper, and a printed copy for each child. You will also need
to make word cards for the following words: wings, swim, duck,
ramp, stick.

Did you like my story?
I enjoyed writing my
own fablel

Love,

You will need a “Color by Word" practice page for each child for Gl ET——

Week 29 Activity Time. D

Collect the following objects, trying to keep them close in size in
order to make the experiment more precise.

Backpack Beqr '.é.

.It's fun to legrn about
nsects! Did you knoy
that we get g (o of the

e Small rock (sink)
e Wooden block (float)

o Plastic ObjeCt floaty e food we eqt because of
Objects | Gin | (Foat) (snk) (foaf) | than water
Small S hOnE‘ be »
e Rubber super ball (float) = . ybees?
ocse ove,
e Quarter (sink) o Backpack Boqr ‘0
You will also need a small, clear container filled with water, et
and the class Float/Sink Chart.

Day - I love honeybees! M

oo family eqts honey aHy
the time. Do you like

Day Five =

" " H L . Y
Generate a “Word Search” practice page for each child, for learning centers. our pa

BacKpack Beqr ‘.é.
Choose the skill your children most need to practice and generate a practice page
for each child.
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Reading

Phonemic Awareness
Phonics
High-Frequency Words
Comprehension

Print Concepts

Listening & Speaking

WEEK 29 —OVERVIEW

Literature

Rhymes, Poems & Songs

Phoneme deletion
Gus the Duck

Comprehension Skills:
Classify/Categorize

Identify Genre (Aesop's Fable)
Story Elements (problem/solu-
tion, author’s intention)

HF Words:
went, put, saw

R&W p. 54
BuginaJug

Comprehen-
sion Skills:
Compare/Contrast

Story Elements (characters,
problem/solution)

“Calendar”; ABCs: Uu
BpB's Books: Concepts,
"U-Machine”

"

Short Vowel Pals: "Bug in a Jug,
any previously introduced
stories

Sequence Gus the Duck

"Concentration”Picture and
Word Cards

Backpack Bear’s Invertebrates
Book

The Crow and the Pitcher

Vertebrates (Animals with Back-

Backpack Bear’s Invertebrates
Book

Backpack Bear's Story

Vocabulary bones) Poster
Invertebrates (Animals without
Backbones) Poster
Vocabulary: insects, thorax,
antennae, abdomen

Writing

Social Studies

Science Observe, describe similarities

and differences in appearance
and behavior of plants, animals;
Identify major structures of
common plants, animals
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DAY Three

Rhyming

Comprehension Skill:
Story Elements (characters)

DAY Four
R&W p. 55

Phoneme
substitution

Digraphs

DAY Five

Starfall Free Day

Make invertebrates with play
dough

Learn to Read: Row 5,"Gus the
Duck,"games; Short Vowel Pals:
“Bug in a Jug”; BpB’s Books: Con-
cepts, any Vowel Machine”

Learn to Read: Rows 1-5

Short-u Puzzle

“Color by Word"Week 29

Magnetic letters HF Words

“Starfall Speedway” short-a and
short-u words

Backpack Bear's Story
“Uu Umbrella Rhyme”

Sink/float
Predictions

Backpack Bear’s Invertebrates
Book

Backpack Bear's Plant Book
ABC Rhyme Book

Vocabulary: honeybee,
colony, queen, worker bee,
drone, pollinate

Practice page of your choice

"Concentration”HF Words

Backpack Bear’s Invertebrates
Book

Write about favorite characters
in Backpack Bear’s Story

Know objects can be described
in terms of their materials and
physical properties;
Communicate observations
orally and through drawings

Know all plants and animals,
including humans, are alike and
different and all have internal,
external parts/structures for liv-
ing, growing, and reproducing
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WEEK 29

pay ONE

Reading

Manipulate individual
phonemes in words
through addition,
deletion, and
substitution

Reading

Identify and sort
common words in
basic categories

Describe common
objects and events in
both general and
specific language

Science

Observe and describe
similarities and
differences in the
appearance and
behavior of plants
and animals

Identify major structures
of common plants and
animals

Listening & Speaking

Communicate
effectively when
sharing ideas
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. Phonemic Awareness / Phonics Warm-Up

4 )
. Materials
\.——“'/

i

Materials J )1
[] None

: Phoneme Deletion

( Write each word on the board and demonstrate the changes as they are )
): discussed. You may choose a volunteer to make the changes. )‘

(
)‘ Write cup on the board. Say: Listen carefully to the sounds in the word, /k/, )
) /u/, /Ip/. Say it with me, /k/, /u/, /p/, cup. If we take away the /k/, what word )
){ is left? ){
) is left?

(
:{ Erase the ¢; children say: up. Repeat for: ){
(

) Gus (/g/) us stub (/s/) tub shrug (/sh/)rug | )
)( crush (/k/) rush

) clump (/k/) lump | shrub (/sh/) rub )(
(i

S e e W S S S S S S S S S S S S S S S S S S S 4‘

[] Vertebrates (Animals
with Backbones)
Poster

Introduce Insects

Display the Vertebrates (Animals with Backbones) and [ Invertebrates (Animals
without Backbones)

Invertebrates (Animals without Backbones) Posters. Poster

(] Backpack Bear’s
Invertebrates Book by
Alice O. Shepard

[ ] Whiteboards/markers
[] Vocabulary Word
Cards: insects,

antennae, thorax,
abdomen

Say: Last week we learned about a special group of
invertebrates called arthropods. Who remembers

the name of an animal that belongs to the arthropod
group? (spider) Partner share, and discuss what you
remember about spiders. When partners finish, they share
their responses with the class.

Say: Let’s read Backpack Bear’s Invertebrates Book to
review what we learned.

Read pages 4-15.
Explain: Today we will learn about another group of arthropods called insects.
Read and discuss pages 16-25.

Explain: Insects are cold-blooded. Insects, such as bees and dragonflies, must
shiver to stay warm when they are in a cold environment. Some insects die
when it gets too cold. Some migrate, or move, to warmer climates or under-
ground. Honeybees stay warm by crowding together and moving their wings
to generate heat!

Say: Let’s learn more about an insect’s body.

Compare the human body to the insect body. As you name each body part below,
children touch it on their bodies. Model this as needed. Draw and label the corre-
sponding insect body part on the board. Discuss as described:



e

Thorax Antennae

Touch your nose. Insects use their
antennae to smell and to help

Touch your torso. The thorax is
the middle part of an insect. This
is like your torso, the part of the

body between your throat and
your belly.

them keep their balance.

4 Jointed Legs

Bend your arms and legs. The
place where our arms and legs
bend is called a joint. A joint is

where two parts come together.

Insects have six jointed legs!

Abdomen
Touch your belly.

Distribute whiteboards and markers. Say: Let’s draw our own insects. Model as you
give directions.

e Draw the thorax of the insect in the middle of your whiteboard.
e Add the head. Don't forget to add two antennae and eyes.
e Add the abdomen.

o Draw three jointed legs on each side of the thorax.

Explain: Most insects also have wings attached to their thoraxes. They breathe
through holes in their bodies which are similar to a whale’s blowhole.

Say: Turn to your neighbor and share your drawing. Don’t forget to use the
right names for the parts of your insect!

WEEK 29 « DAY 1
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WEEK 29 « DAY 1 E
( \

Reading

Describe common
objects and events in
both general and
specific language

Ask and answer
questions about
essential elements
of a text

Demonstrate an
understanding of story
elements
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Materials
[] BlankVocabulary Word
Cards

[] Cylinder-shaped see-
through container

Introduce The Crow and the Pitcher

Say: Aesop’s fable, The Crow and the Pitcher, is about a
crow who was very thirsty. Have you ever been thirsty?
What did you do about it? Discuss briefly. Fables teach
lessons or morals. Let’s see what we learn from this fable.

[] Container of water

[] Rocks or objects that
will sink

Children indicate vocabulary words they do not understand
as you read the passage below. Discuss and make a vocabulary card for each
suggested word.

The Crow and the Pitcher

A very thirsty crow spotted a pitcher on the ground. She flew to it excitedly, hoping to
find water. The pitcher had water indeed, but only a little. The crow tried to stick her
head inside the pitcher, but the opening was too narrow. Next, she tipped the pitcher
on its side, but there was not enough water to spill out.

Exhausted, the crow stopped her efforts and looked around her. She noticed many
small, smooth stones. She had an idea. She lifted the pitcher back upright.

The crow collected stones in her beak and dropped them one by one into the pitcher.
With each stone, the water rose closer to the top, until at last she was able to quench
her thirst.

Satisfied, she said, “Necessity is the mother of invention.”

Discuss the moral of the fable. Possible themes might include:
o Little by little you accomplish your goal.

e Where there’s a will, there’s a way. (If you want something badly enough, you will
find a way to get it)

e If you are having trouble, stop and take a look around you. Maybe you'll find
something to help you, or you'll see the problem in a new way.

Explain: Determination is similar to the word perseverance. To persevere means
to never give up. Determination means to decide to never give up, and to stick
to that decision.

Discuss story elements such as character, setting, problem and solution.

Recall the story’s solution. Explain: The crow added stones to the pitcher so the
water would rise. Why did this work? Have you ever added ice cubes to a glass
of water? Did you notice when you did that how the water rose in the glass?
This happens because the ice cubes take up space and push the liquid out of
the way!

Ask: What do you think the crow meant when she said, ‘Necessity is the mother
of invention’? Volunteers respond.



Explain: The crow was very thirsty. She needed water to stay alive. Everything
she tried failed. She had to invent, or try, a new way to get the water. If it wasn't
absolutely necessary for her to get the water, she may have given up.

Say: Let’s read this fable again. As we read it, we will demonstrate how the crow
was able to raise the water in the pitcher so she could get a drink!

Fill the cylinder two-thirds full with water. As you re-read The Crow and the Pitcher,
volunteers place the rocks or objects into the cylinder and observe the water rise.

Children partner share what they learned from the fable.

"vAvAvAvAvAvAvAvAvAvAvAvAvAvAvA

- You may wish to mark the outside of the cylinder so children Observe

& Modify

\

Practice

Materials

[] Gus the Duck teacher
edition and/or
children’s copies

[] Gus the Duck Sequence
Cards and individual
Word Cards

] Pocket chart

rMaterials

e

. [] Whiteboards/markers
Introduce High-Frequency Words: went, put, saw

[] Starfall Dictionaries

Write the word went on the board. Tell the children that this
word is a high-frequency word which can be decoded. Sound out the word with the
children. Children name the medial sound.

Say: The word went explains something a person did in the past. On the board,
write: [ went to the . Children copy the stem on their whiteboards, then use
kidwriting to complete the sentence using names of their favorite places.

Say: Please turn to your neighbor and share your favorite place. Listen carefully
because | will ask three of you to share your neighbor’s favorite place. Choose
children to share as you described.

Say: Simon says, ‘Put your foot in the air’ Simon says, ‘If our new high-frequency
word, put, rhymes with foot, put your hand in the air.

h can observe the water level rise.

WEEK 29 « DAY 1

Technology

Use technology
resources to support
learning

Reading

Read simple one-
syllable and high-
frequency words

Identify sequence of
eventsin a story

Reading

Read simple one-
syllable and high-
frequency words
Listening & Speaking

Communicate effective-
ly when sharing ideas or
relating experiences
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WEEK 29 « DAY 1
Write put and foot on the board. Explain: Put and foot rhyme. They end with the

same sounds, but they do not have the same middle and ending letters like
most rhyming words. Put is not spelled like it sounds. We must memorize this
word. Children write put on their whiteboards.

Say: Who can tell me what Backpack’s foot is called? (paw) I'm thinking of a new
high-frequency word that rhymes with paw and begins with s. Can anyone tell
me what the new word is? Write the word saw on the board.

Say: Saw is like the word went, because they both tell us something that
happened in the past; for instance, you might say, I saw her last night. Children
write saw on their whiteboards.

Distribute dictionaries. Children will enter the new high-frequency words by
answering the following questions:

saw | have the same letters in my word as was. | begin with /s/.
What word am [?

put I rhyme with foot. | begin with /p/. What word am I?

went | am decodable. | begin with /w/ and end with a blend, /nt/.
What word am |?

rs sometimes confuse

inning reade!
Beginning notice

+he words saw and was. Lf you o™
your children doing this, draw their
attention to the inifial sound of each
word. Remind them that if they see
a word with the letters s, @, and W
together, they should Iook.Cl'r the Another common mistake
oo sound, TO know which word concerning th 5
e , : g The word saw is
they are re ading. auditory. Children may say /sall/
instead of saw. If you hear this
among your students qs they play
audifor’y discrimination games
in which they distinguish words
such as saw, tall, paw, and fall
exaggerate the ending sounds asl
You pronounce them,
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SESRES WEEK 29

Materials

‘ 7 [] Picture Cards: tub, cut ‘ Day TWO
E Reading and Writing, Page 54 O Raw.p.54

[] Pencils/crayons

Phonemic Awareness Warm-Up

Reading

)‘ Display the tub Picture Card. Write: tap, tub on the

)‘ classroom whiteboard. Match consonant and

short-vowel sounds to
/gz\ appropriate letters

(

)‘ Say: Look at this Picture Card, tub. Here are two words.
)‘ One of them has the letters that spell tub. Who can

)‘ come to the board and circle the correct word?

)‘ Distribute R&W, p. 54. Give the directions. Children com-
( plete this page independently, then compare answers with v
their neighbors. Review the answers together. )‘

S e e S S S S S S S e S S S e e e S S S e e e e !

z
\ Materials
Ny

[] BuginaJug teacher

J

Introduce Bug in a Jug edition
[] Bugin aJug for each
Display the Bug in a Jug teacher edition. Read the title,and | child ) Reading
ask children to discuss the cover illustration. Match consonant and
short-vowel sounds to
Say: As | read this story, think about a story you have heard recently that appropriate letters
is similar. Read simple one-
syllable and high-
Read Bug in a Jug. frequency words
) . . ) o ) ) Compare and contrast
After children identify The Crow and the Pitcher as the similar story, explain that Bug in multiple versions of the
aJugis an adaptation of the same Aesop’s fable. same story
. . ) o Identify familiar literary
Children explain how the stories are similar: forms

e Both characters had to figure out how to get the water to rise.
e |t was absolutely necessary for both characters to solve their problems.
e Both characters resolved the problem by adding stones/pebbles to the water.

e Both Bug and the crow were happy with their accomplishments.

Children explain how the stories are different:

Written by starfoip» - /
e They had different characters. e ——
e Bug had a helper.
e The crow’s problem was that she was thirsty; Bug was stuck.
Distribute Bug in a Jug, and have children write their names in the space provided. Explain:

This book has decodable words, high-frequency words, and decodable high-
frequency words!

e Print the headings High-Frequency Words and Decodable Words on the whiteboard.

e Read through Bug in a Jug as a group. Ask volunteers to write each new word in
the appropriate column on the whiteboard.
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WEEK 29 « DAY 2
e Children read the high-frequency words listed: help, will, can, not, up, in, is, a, I, says,
to, the.

e Children sound out the decodable words listed: bug, jug, Zac, buzz, adds.

« Volunteers circle the high-frequency words that are also decodable: help, will, can,
not, up, help, in, is, |.

o Children circle the short-u words in their books each time they occur: bug, jug,
buzz, up.

If time allows, divide the class into two groups. Read Bug in a Jug chorally with each
group reading alternate pages.

\ e ~
\ ; Materials

[] BuginaJug for each

Bugin a Jug and Insects child
[] Backpack Bear’s
Reading Distribute Bug in a Jug books. Children locate the head, THVCZ tgbgﬁ; ifgk by
Match consonant and thorax, abdomen, antennae, legs, and wings on the bug 0] Insect labeling
short-vowel sounds to ; ;
ictured in the story. i -
appropriate letters P Yy diagram for each child
Read simple one- Discuss how the bug in the story is different from a real \D Pencils/crayons )
syllable and high- insect. (A real insect’s legs are attached to its thorax.)
frequency words . . .
i Emphasize that cartoon characters often look different from actual animals.
cience
Observe and describe Display the “Insect”diagram and review the body parts, then give each child a copy.
similarities and
differences in the Children label the diagram.
appearance and
beZGVfoOf/P/G”fs Recall that most insects have wings. Children draw wings on their insects, label them,
ana animails

then color the page.
Identify major structures

Oféom/mon plants and Read Backpack Bear’s Invertebrates Book, pages 16-27, to review information about
animails 9
insects.

If time permits, children draw pictures of insects and use kidwriting to label them on
the back of their printouts.

Practice

Technology
Use technology
resources to support
learning

Materials
Reading [] Pocket chart
Read simple one- ] g/\nadtcvf\ﬁ/ l(:r?j E\a/ﬁj Elcture
lavle and hone featuring all five vowel
frequency words

sounds
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Backpack Bears Story

Display Backpack Bear’s Story. Backpack Bear whispers that he
used only high-frequency words and decodable words in his

story so everyone could read it.

Say: Listen carefully to Backpack
Bear’s Story. Read the story with expres-
sion. You may wish to change your voice
for the different characters as they speak.

Ask:

¢ Who are the characters in
Backpack Bear’s Story?
(Zac, Gus, Peg, the bug) Display Plush
Zac, Gus, and Pegq.

e Which character is missing? (bug)
e What was the story’s problem?
o What was the solution?

e Was this solution to the problem the
same or different from Bug in a Jug?

e Do you think this was a good
solution? Why or why not?

Choose volunteers to come to the chart
paper and hold Zac, Gus, and Peg.

Z
Materials

[] Backpack Bear

[] Plush Zac, Gus, and
Peg

[ Backpack Bear’s Story
printed on chart paper

\

(Title)
Gus said, “"Look! That cup has a bug in it."
"How did a bug get in the cup?” asked Zac.

"He fell in the cup. His wings are all wet."
said Gus. “A bug can not swim like a duck

"

can.

Peg said, "The bug is sad. He wants to get
out of the cup.”

"What can we do to help the bug?" asked
Zac.

"I could fix a ramp. It will help the bug
get out of the cup!” said Gus.

Gus put a stick down in the cup. The bug
went up the ramp.

"The bug is out of the cup!” said Peg.

Continue: Listen to the story again. The volunteers will hold up their characters
when they speak in the story. Remind children that the quotation marks will
provide clues as to when each character speaks.

Say: Something is missing in this story. It doesn’t have a title!

Children close their eyes and listen to the story again. As they listen, they think of

possible titles.

Children turn to their neighbors and discuss titles for the story, then share their ideas
with the rest of their classmates. Decide, as a class, on a title for Backpack Bear’s Story.
Write the title on the chart paper at the top of the story.

WEEK 29 « DAY 2

Reading

Blend vowel-
consonant sounds
orally to make words
or syllables

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words

Demonstrate an
understanding of
story elements
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!
. Phonemic Awareness Warm-Up Materials ] )‘

Day Th ree . ' ] ABC Rhyme Book

Reading Read “Uu Umbrella” on page 45 of the ABC Rhyme Book together. )
Distinguish initial, final )‘ ) ) )‘
and/or medial ( Children name words in the rhyme that have the short-u vowel sound at the (
phonemes in words ( beginning (umbrella, up, under), then replace the /u/ with other short vowel (
Manipulate individual ) sounds: )
phonemes in word )‘ )‘
through addition, .
deletion and )‘ umbrella | ambrella | imbrella | ombrella | embrella )‘
substitution )‘ . )‘
){ up ap ip op ep ){
)( under ander inder onder ender )(
*L‘vmwmmm‘
( )
\ Materials
— i [] Backpack Bear's Story
Backpack Bears Story Vocabulary printed on chart paper
[ Backpack Bear’s Story,
Reading Display Backpack Bear’s Story. copy for each child
Blend individual . . [ Pocket chart
phonemes in words Say: There are some words Backpack Bear used in his [] Word Cards: wings,
Match consonant and story that he wants us to learn. swim, duck, ramp; stick
short-vowel sounds to . . ) [] Pencils/crayons
appropriate letters Display each of the following words. Discuss the blends [ Marker
Read simple one- used for each word. Remind children to use their strategies . J
syllable and high- to read the words.
frequency words
Writin q . .
g wings swim duck ramp stick
Draw a picture about

ideas from stories read
aloud or generated Say: Let’s read Backpack Bear’s Story again. When we come to one of these

;75’?5595702’“5 words, raise your hand. A volunteer comes forward and circles the word with a marker.

Distribute children’s copies of Backpack Bear’s Story. Children write their names at
the bottom.

Say: We need to add the title of the story to the top. Children copy the title from
the chart paper story.

Partner the children to read the story. (Consider partnering a stronger reader with a
struggling reader.)

Gather children and read the story in unison. Children illustrate the story in the space
provided at the bottom.
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Writing: My Favorite Character

Review the characters in the story and their roles. Ask: Who
was your favorite character? Why?

Explain: Backpack Bear would like for you to write about
your favorite character in his story. He wanted me to

-
Materials
[ Backpack Bear’s Story
printed on chart paper

[] Starfall Writing
Journals

[] Starfall Dictionaries

[] Pencils/crayons
\ J

remind you to be sure to name the character in your first sentence, and then
write another sentence telling him why that character was your favorite.

Remind children to use their dictionaries and kidwriting, and that you will do

adult writing.

If children finish early, they may share their work with others who have finished,

or act as mentors to assist other children as they write.

Practice

Materials

[] “Color by Word”
practice page for each
child

[] Pencils/crayons

( R

e
Sink or Float?

Say: In the story Bug in a Jug, Zac saved Bug by drop-
ping something in the jug that made the water rise so
Bug could climb out. What did he drop? (stones) The

Materials
[] Objects for the
experiment

[] Small clear container
filled with water

[] Class Sink/Float Chart
\

J

other story was about a very thirsty crow. What did the crow do to get a drink
of water? (She dropped stones in the pitcher.) Did the stones sink or float?

Ask:
e Do you sink or float in the bathtub?
o What happens to the water level when you get in?
o Why does this happen?

Ask: Who weighs more, you or me? | weigh more because | take up more space.
I am bigger. But size doesn’t always tell us if one thing is heavier than another.

WEEK 29 - DAY 3

Reading

Connect to life
experiences the
information and
events in texts

Retell familiar stories
Writing
Draw a picture and use

it to explain why an
item is their favorite

Technology

Use technology
resources to support
learning

Reading

Read simple one-
syllable and high-
frequency words

Reading

Identify and sort
common words in
basic categories

Describe common
objects and events in
both general and
specific language

Science

Know objects can be
described in terms of the
materials they are made
of and their physical
properties

Communicate observa-
tions orally and through
drawings
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668 UNIT 10

Think of a beach ball and a little stone. The beach ball is bigger, but it is full of
air. Air is not heavy, but stones are heavy.

Say: Let’s do an experiment to see which things float and which things sink.

If an object weighs more than water, it will sink. If an object weighs less than
water, it will float. We will make predictions (smart guesses) before we test the
objects.

For each object, ask children to make a prediction. Record the number of children
who think the object will sink by writing it in the sink prediction blank. Write the
number of children who think it will float in the float prediction blank. Place the
object in the water. Write sink if the object sinks and float if the object floats.

Review the prediction chart and discuss whether the children’s predictions were correct.

Optional additional experiments and examples:

e Test the same objects in soapy or carbonated water. The results will change
because soapy water is heavier than regular water, and carbonated water is lighter
than regular water.

» Encourage children to find other objects in the room. Children predict, then test,
to find the results.

e Weigh the objects before testing them to show which ones weigh more or less.
e Weigh two similar quantities of water to show that water has weight.
Explain that boats are able to float because their weight is distributed evenly on the

water. If something happens to disturb the distribution, the boat will sink. Compare
this to floating on your back in the water, then to standing or sitting in the water.

e Use a plastic lid to demonstrate.

e Place a plastic lid vertically in the water; it will sink because the weight is not
distributed evenly.

e Place the lid horizontally in the water; it will not sink because the weight is
distributed evenly.

e Place a heavy object on the edge of the lid; it will tip over because the weight is
no longer distributed evenly.

Say: If you weigh 45 pounds and you get into water, you will move 45 pounds
of water to a different place. This happens because you and the water cannot
be in the same place at the same time, just like you and your friend cannot
stand or sit in the exact same place at the same time.



Phonemic Awareness Warm-Up Materials

] None

)1 Phoneme Substitution

){ Ask: What is the new word if we change the /n/ in bun to /g/? (bug)

)‘ /t/ but /s/ bus /d/ bud /z/ buzz

)( What is the new word if we change the /t/ in hut to /g/? (hug)

E /b/ hub /f/ huff /m/ hum /sh/ hush E
): What is the new word if we change the /g/ in rug to /n/? (run) ):
:1 /b/ rub /f/ ruff rut /t/ rush /sh/ :1

".A.A-A-A.A.A.A-A-A.A.A.A-A-A.A.A.A-A-A.A.A.A-A-A‘A‘

( )
Materials
\.—-—“'/‘

[] Backpack Bear’s Plant

Honeybees Book by Alice O.
Shepard

[] Backpack Bear’s
Invertebrates Book by

Display Backpack Bear’s Plant Book. Say: When we talked . Alice O Shepard y

about plants, we learned the vocabulary word, pollina-
tion. Let’s read about pollination. (Read p. 18-19.)

Review Backpack Bear's message.

Display Backpack Bear's Invertebrates Book.

Read pages 24 and 25. Explain:

o Honeybees are insects. They have three body parts: abdomen, thorax,
and head. Honeybees have six legs, two antennae, two eyes, and two
sets of wings.

o Bees live in a bee colony. A bee colony is called a beehive.

e A colony is like a family. Everyone has a job!

o There are three jobs in the family or colony. Let’s learn about the jobs.
Call on a volunteer to represent each job as you explain the work done in the colony.

For example, one volunteer will be the queen. Several children will pretend to be
worker bees, and some can represent the drones.

WEEK 29

pay FOUr

Reading

Manipulate individual
phonemes in words
through substitution

Understand that as
letters of words change,
so do the sounds

Reading

Read simple one-
syllable and high-
frequency words

Science

All plants and animals,
including humans, are
alike in some ways and
different in others.

All plants and animals,
including humans,
have internal parts and
external structures that
function to keep them
alive and help them
grow and reproduce
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Reading

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words

Writing

Use letters and
phonetically spelled
words to write about
experiences, stories,
people, objects, or
events

Write consonant-vowel-
consonant words
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ﬂ |

Queen There is only one queen bee and she is the largest bee in
the colony. Her job is to lay eggs for the family. She lays

up to 3,000 a day!

The worker bees are the smallest members of the fam-
ily. All worker bees are female, or girl, bees! One of their
important jobs is to get nectar from flowers. Worker bees’
back legs have stiff hairs that form pollen baskets. Their
job is to collect pollen from flowers and bring it back to
the hive to feed their family. Workers have stingers and
poison glands at the tips of their abdomens. Worker bees
can only sting once because their stingers are pulled out
when they sting, and then they die.

Worker Bee

Drones Drones are the male, or boy, members of the family or
colony. They are a little larger than the worker bees. They
get their food from the worker bees. They have only one
job and that is to mate with the queen to help her make
other bees. Drones do not have stingers and cannot

defend themselves.

Explain: The worker bees have lots of little hairs on their bodies. Pollen sticks to
the hairs on their legs while they are visiting flowers. A furry little bee wiggling
around inside the flower picks up a lot of pollen. When the bee goes to another
flower for more food, some of the pollen from the first flower sticks to the sec-
ond flower. That is how new seeds are made!

The worker bee volunteers pretend to “fly” from flower to flower collecting pollen
and bringing it back to the colony.

Say: Honeybees not only help their families, they also help us! Honeybees
pollinate flowers. This allows fruiting plants, like apples, watermelons,
tomatoes, and strawberries, to make fruit. The honeybee also takes nectar
from flowers and makes honey that is sweet and good for people and other
animals, like Backpack Bear, to eat.

Materials

[ R&W,p.55
] Pencil/ crayons
[] Starfall Dictionaries

Reading and Writing, Page 55

Write where, were, and was on the board. Volunteers read the
words and the class repeats.

High-Frequency Words

&g

[ Where wer w

)

Children open their R&W books to page 55. Work together oy L T e . g o

to insert the correct words from the Word Bank into the A (T T ot 5 e

A
Em do you want to be?

sentences.

Pause to allow volunteers to share their responses to the

question, “Where do you want to be?”




Children use kidwriting and Starfall Dictionaries to complete the page and add their
drawings. As they finish, children share responses with others who have also finished.

Practice

Materials

] Pocket chart

] High Frequency Word
Cards: put, went, saw,
was, one, out

[] Magnetic letter sets for
each child

[] Whiteboards
[] Paper/pencils

Digraphs

Read each of the digraph rhymes from the ABC Rhyme Book.

Divide your class into four groups. Assign each group a Letter Card. Say the following

words. Groups stand when they hear their digraph.

rMaterials

[] ABCRhyme Book

[] Letter Cards: sh, ch,
wh, th

ship chip thumb where whistle think
cheese shell chimp what thin show

thick sheet where chick shy cherries

why thimble | share chase thistle when

WEEK 29 « DAY 4

Technology

Use technology
resources to support
learning

Reading

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words

Reading

Distinguish initial and
final phonemes in
words
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WEEK 29 S

Phonemic Awareness / Phonics Warm-Up Materials E
[

Day F'Ve 1 [ A&, p. 56 )1
( Reading and Writing, Page 56 [3 Pencil/crayons :1
(
Reading ( Distribute and complete R&W, p. 56. }(
Distinguish initial, final, )‘

d/or medial Qb
ZZOnC:rgz i;)awords e _ B :‘
| R— x )
L0/ :{
SN |
(

“AAAAAAAAAAAAAAAAAAAAAAAAA

ll“g rMaterials

p . [] Starword Wall
Wheel of Reading [ Classroom

whiteboard/marker

Reading Refer to your Starword Wall for vocabulary words introduced
Use new vocabulary this week to play “Wheel of Reading”. As each word is identi-

that is introduced or fied, a volunteer tells the meaning of the word.
taught directly

Technology

Use technology
resources to support
learning

Reading .
Materials
Read simple one-

syllable and high- ] Backpack Bear’s
frequency words Invertebrates Book
Reading

Materials
Read simple one-

syllable and high- [] Short-U Puzzles
frequency words [] Puzzle“Word Search”

practice page for each
child

[] Pencils
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Materials

[] “starfall Speedway”

[] Word Cards: Short-a
and Short-u

Materials

[] Generated practice
page of your choice

Materials

[] Two of each high-
frequency word:
teacher’s choice

rMaterials

[] Backpack Bear’s
Invertebrates Book

[] Blankets (optional)

Kindergarten Book Club

If weather permits, conduct the Kindergarten Book Club
outside on blankets.

Say: Today we are going to review what we have learned about invertebrates.
Why do you think we are outside? Yes, it's the home to all invertebrates! We
might even see some while we are outside!

Begin reading Backpack Bear’s Invertebrates Book.

As you read, omit words in the sentences and invite children to supply them. After a
few pages, stop and have children partner share what they heard and report back to
the class.

Say: When we are outside, we are visitors to some invertebrates’ homes.

It's important that we show respect to the environment and to the animals
that live here. Do you think it is okay to pick up an invertebrate if we see one
outside? Why not?

Invite the children to go on an “invertebrate hunt”using only their eyes! Be sure to
reinforce the importance of not touching animals.

WEEK 29 « DAY 5

Reading

Read simple one-
syllable and high-
frequency words

Reading

Read simple one-
syllable and high-
frequency words

Reading

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words
Listening & Speaking

Communicate
effectively when
sharing ideas
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Week 30 Overview

Butterflies

This week, the children meet a very special member of the insect animal group, the
butterfly. They discuss the butterfly’s life cycle and learn that a butterfly begins life as
a caterpillar, then undergoes a metamorphosis. The children also review the animal
kingdom during a meeting of the Kindergarten Book Club. This week we will:

e discover the power of silent e.
e learn about “vowel teams
e become illustrators of our own books.

e write a shared story about our plush character friends.

Recommended Literature

Monarch Butterfly — Gail Gibbons is an author and illustrator who made her
first picture book when she was four years old. It was held together with strips of
yarn. Her kindergarten teacher noticed her talent, and soon little Gail started taking
art lessons. As an adult, she stays busy researching, writing and illustrating her own
nonfiction books about things that fascinate her.

Her book ideas start with questions such as“Why?”and “How?" Then she reads about
the subject and asks even more questions before putting words down. Finally, she
paints with watercolors or draws with ink or colored pencils. She prefers to illustrate
her own books, and she sometimes illustrates books for other authors.

Gibbons lives with her husband, a dog named Wilbur, and two cats, Miles and Davis.
They have two homes. One is in Vermont. The other is a little farmhouse on an island
off the coast of Maine. She likes gardening, swimming, and boating, but her favorite
hobbies are reading and creating even more books.

Starfall Books & Other Media

Get Up, Cub

The Butterfly Book

The Animal Kingdom Poster

Vertebrates (Animals with Backbones) Poster
Invertebrates (Animals without Backbones) Poster
Backpack Bear's Bird Book

Backpack Bear's Mammal Book

Backpack Bear's Invertebrates Book m * Q

Backpack Bear's Reptiles,

Amphibians, & Fish Book ’ %

4

i



Preparation

Generate Vocabulary Word Cards for Week 30. You will use larva and pupa on Day
1, molts, chrysalis and transparent on Day 2, and omnivore, carnivore, herbivore, and
hibernate on Day 4.

Day One
Prior to the Phonics Warm-Up, create an Amazing Silent £ wand by printing an‘e”on
a paper star and attaching it to a fly swatter.

You will introduce butterflies in Session 3. If time allows, prepare and show a

time-lapse video of a caterpillar undergoing metamorphosis from the internet.

Day Two
None

Day Three
Duplicate a copy of The Butterfly Book (2 pages, double-sided) for each child, then fold
them into booklet form.

Day Four

Prepare Get Up, Cub for each child, for use in Session 1.

Generate a Get Up, Cub graph for each child, for use during learning centers.

Type the shared story from Session 3, leaving a space above for the children to
illustrate.

Day Five

Photocopy the typed, shared story from Day 4 for each child, for use in Session 1.

Generate a Week 30 “Color by Word" practice page for each child, for use during
learning centers.

Choose the skill your children most need to practice, and generate a practice page
for each child.

Staple drawing paper covers to the front of The Butterfly Books for learning centers.

The caterpilor
will hang !
upside~down. '
I
i
I
i
Itwill make a ) :
The butterfly has shed it I )
‘hfy:\.;e;k":'": ;T,,;s are Now the butterfly can fly ! sees alittle caterpillar
bent a !

Gus
hatch from ifs egg.

wet and ber way.
Gus says, "Wow! 1ot fosee | It wanis fo cat and eat and
Drticoneo G Tobutely gt o
.
v len;empdr;)' o | It will get big and fat!
2 p e o ! 1

It's fun haw’ng Zac,
Peg, Mox, Gus, gng Tin
Man in clgss with us.
T'learn so much from
them. Do you?

Love,

Backpack Beqr "é

I loved learning about
buttertlies. 1t dmazing
how they change
from caterpillars jnto
beautiful butters|
Your friend|

ies!

RIS

BGCKPOCK Bear 'o

I went for ¢ walk with
Gus yesterday, Guegs
what we saw, beautity|
butterflies flying!

Love,

Backpack Begr ‘.‘o.'

When I was g cub,
My mother taught ,me
bow to fish and cateh
insects. Now T cgn

do those things qll by

myself!

Your pal

Backpack Begr ‘.6

I'redlly liked heam’ng

the story YOU Wrote
yesterday!
Love,

Backpack Bear "é.
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Reading

Phonemic Awareness
Phonics
High-Frequency Words
Comprehension

Print Concepts

WEEK 30 —OVERVIEW

Literature

Rhymes, Poems & Songs

Silent E

Long vowel
rhyme

HF Words: make, take

Comprehension Strategy:
Summarize

R&W p. 58-59

Sentence
completion

HF Word: eat

Learn to Read: Row 5, “Silent
E”Movie; Row 6, “Play” (both
Long-E activities)

Learn to Read: Row 11,"Two
Vowel” Video

Short Vowel Pals: Any previously
introduced story

“Starfall Speedway” Short Vowel
Words

High-Frequency Word “Concen-
tration”

Listening & Speaking

Backpack Bear’s Invertebrates
Book

Butterfly life cycle
Metamorphosis

Monarch Butterfly

Vocabulary: molts, chrysalis,
transparent

Vocabulary Vocabulary: larva, pupa
Writing

Social Studies

Science Observe, describe similarities

and differences in appearance
and behavior of plants, animals
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DAY Three

“See It! Spell It! Show It!”

Comprehension Strategy:
Open Discussion

DAY Four

Phoneme deletion and substi-
tution

Get Up, Cub

Comprehension Skill:
Inference

Comprehension Strategy:
Ask Questions

DAY, Five

Rhyming

Comprehension Skill:
Story Details (characters, set-
ting)

Comprehension Strategies:
Summarize
Open Discussion

Starfall Free Day

“Color by Word”

ABCs: Children choose letters to
review

Short Vowel Pals: "Get Up, Cub”
BpB’s Books: Concepts, “U-Ma-
chine”

R&W, p. 60

Play dough HF Words

Get Up, Cub"Graph”

llustrate cover of The Butterfly
Book

The Butterfly Book

Vocabulary: omnivore, cami-
vore, herbivore, hibernate

Practice page of your choice

Alphabetize Letter Cards

Vertebrates (Animals with
Backbones) Poster and
Invertebrates (Animals without
Backbones) Poster

Backpack Bear's Bird, Mammal,
Invertebrates and Reptiles,
Amphibians, & Fish Books

Write shared story about an
adventure of the Starfall friends

UNIT 10
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WEEK 30 |

pay ONE

Reading

Match consonant and
short-vowel sounds to
appropriate letters

Understand that as
letters of words change,
so do the sounds

Technology

Use technology
resources to support
learning

Reading

Match consonant and
short-vowel sounds to
appropriate letters

Read simple one-
syllable and high-
frequency words

Reading

Read simple one-
syllable and high-
frequency words

Listening & Speaking

Listen carefully and
understand directions
for performing tasks
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 Phonemic Awareness / Phonics Warm-Up Materials ] ):

[ silent EwWand h

)

(

)

Introduce the Amazing Silent £ Wand and explain its powers. Say: When silent )‘

) eappears at the end of a word, it casts a spell on its vowel friend, which )‘

’: makes the vowel say its name! Watch! ’:

) ¢ Write at on the board. )

( (

)« Addetothe end )

1 ~ 1

:{ e Use the Silent £ Wand to tap the g, then say a. :{

)‘ e Read: ate. Children repeat. )‘

)1 Explain: When a vowel says its own name, the vowel stands for the long )1

)‘ vowel sound. We say the letter’s name, not its short vowel sound. )‘

:{ Navigate to Learn to Read: Row 5,“The Amazing Silent E” movie. :{

): Say: Let’s try some! Navigate to Learn to Read: Row 6, “Play.” Volunteers take ):

)‘ turns playing the long vowel game. )‘

n . Materials
— ) . [] R&W, p.57

Reading and Writing, Page 57 [ Pencils/crayons

Children complete this page as directed.

( 2\
\ Materials
Ny

[] Silent EWand

Introduce High-Frequency Words: make, take [T Plush Zac
Say: Let’s see what happens when silent e works its N Sﬁftzggg:d/markers
magic on these words. 7 Individual
« Avolunteer holds the Amazing Silent £ Wand. whiteboards/markers

[] Starfall Dictionaries

[] Classroom books
e Children read tap. \ J

e Addetothe end.

e The volunteer comes to the board and taps the g with the wand.

 Write tap on the board.

Say: Now a gets to say its name while e is silent! This word is tape. Say, tape.
Repeat as above on children’s whiteboards.

o Children write at on their whiteboards.
e They read at.
e Children add e to the end.

e Avolunteer comes to the board and taps the a with the wand.



e The volunteer waves the wand over the group.

e Children read aloud: ate.

Repeat for the following word pairs:

can/cane cap/cape

man/mane

mat/mate

plan/plane rat/rate

tap/tape

van/vane

Say: Our two new high-frequency words both use the Amazing Silent E.

Print m a k on the board. Say: Let’s decode this word, /m/ /a/ /k/. Hmm, that

doesn’t sound like a word. Oh! | forgot! This word is supposed to have a silent e!

Add e to the end, tap the a with the Silent £ wand, and decode make. Children write

make on their whiteboards. Repeat for take.

Distribute classroom books. Children search the books for the words make and take.

Practice

Materials

[] “Starfall Speedway”

[] Short-a, short-g,
short-i, short-o, and
short-u Word Cards

p
Materials

e

Introduce Butterflies

Display Backpack Bear’s Invertebrates Book.

Say: Today we are going to learn about an insect called a
butterfly. Let’s read Backpack Bear’s Invertebrates Book to learn about but-

terflies.

[] Backpack Bear’s
Invertebrates Book

[] Vocabulary Word
Cards: larva, pupa

\

Read pages 26-29. Say: A butterfly does not start out looking like a butterfly!

It goes through a change called metamorphosis. A butterfly lays her egg on a
leaf. When the egg hatches, the creature that emerges doesn’t look like a but-
terfly. It's a tiny caterpillar! Another name for the caterpillar is larvae. (Children
repeat, larvae.) Let’s look at the metamorphosis to see how the tiny caterpillar,

or larvae, becomes a beautiful butterfly.

Display page 26. Discuss the life cycle diagram of the butterfly. Introduce the
vocabulary words larva and pupa during the discussion.

Children partner share to recall the life cycle of the butterfly. Select volunteers to

share the life cycle with the class.

WEEK 30 « DAY 1

Technology

Use tech